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Bachelor of Education - Special Education (B.Ed. spl.Ed.)

Programme

I. PREAMBLE

i . . o , o eeatees 2l other
Rightly said, ‘Teaching is a passion more than z profession and i1 creates @
< m . . " b iryes m;‘;f[r tion’. [h""'f(h”;,

professions by not just providing information but also generating
udent-centred

though the conventional teacher-centred education has chznged to 2 .
..?{:.O ch. the place of the teacher: rightly zddressed as the “Gurd’ in the Indian trzdition
emains indisputable. This is seen right from NEP (1966) based on the Kothzr Commission,

4 more st

which recognized that the quality. competence. of teachers are undountedly the most
i ; o e in
significant contributory factor to the recent NEP ( 2020) which upholds teachers ' role in
d

rational development. Fifty-six years since the first policy was published, the teachers an
the teacher education are at the centre of the fundzmental reforms in the cducation system for
“all” children. The NEP 2020 reiterates the globzl education development agznda reflected in
the Goal 4 (SDG#4) of the 2030 Agenda for Sustainable Development. [t seeks to “ensure
inclusive and equitable quality education and promote lifelong learning opportunities for zll™
by 2030. A special emphasis has been provided to include the Sacio-economically
disadvantaged (SEDGs) which includes the Divyangjan. The policy highlights that quality
ucation for *all “children is the key to India’s continued ascent, znd leadership on the
global stage and will facilitate the economic growth, social justice and equzlity, scientific
advancement. national integration, and cultural preservation. NEP 2020 is in complete
consonance with the principles and provisions of the RPWDAct (2016) for empowerment of
pe'\"u-'c with disabilities. This includes (2) respect for inherent dignity, individual autonomy
ncluding the freedom to make one’s own choices, and independence of persons: (b) non-
discrimination; (c) full and effective panticipation and inclusion in society; (d) respect for
difference and acceptance of persons with disabilities as part of human diversity and
humanity; (e) equality of opportunity: (f) accessibility; (g) equality between men and
women: (h) respect for the evolving capacities of children with disabilities and respect for the
right of children with disabilities to preserve their identities.

The Rehabilitation Council of India (RCI) established in 1992, is a statutory body. It
functions under the Department of Empowerment of Persons with Disabilities (Divyangjan)
(DoEPwD), Ministry of Social Justice & Empowerment, Govt. of India and is solely
responsible for regulating  and monitoring the professionzl of development and other
training programs in the fizld of disability. These programs are offered both face to face and
via distance mode through Open Universities across India. RCI also maintains and renews
registrations of qualified personnel and professionals in its Central Rehabilitation Register
(CRR) for which Continuous Rehabilitation Education (CRE) are conducted in the field of
Rehabilitation and Special Education. RCI revises its syllabi from time to time so that the

learners undergoing the programs are attuned to the current trends and futuristic

r*qun:m*nt;

RP\\D Act (7016) d[ld the \EP (2020).The course,s wsed':. mcludes
disabilities that would sensitise the leamners about the




modations and facilitating  effective
educarion ildren with disabilities that is based on the
ill kel

elp lezmers understand their role in various educational set
sGlls for education of students with disabilities endsavours to
auzl skills for ortentation mobility, Braille, Indian Sign

The syllabr has the latest technology and will
edazogy using the suggested skills of enhancing
hinking and collaborations. The course on Life skills
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dpowerment of persons with disabilities.

II. OBJECTIVES
To=B :d__S.-!';_E-' .

to develop Special Education teachers/Educators for
ilittes for various settings (including Inclusive, Special, Open School
2oC Home-Based Education). The B.Ed. (Special Education) programme will prepare
FSSQUITes o enzble them to acquire know ledge and develop competencies and
saills to mmpan e

5L}

children with diseb:

e

education and raining e tlectively to children with disabilities as well as
Ber childran Tha SToor
ot CiLLlg e

PEs. AU programme is based on the provisions of RPWD Act (2016) and
the Nztionzl Educetion Policy. (NEP) (2020).

After completing the B.Ed. (Special
Eduacztion) programme the leamers will:

2 Acquire knowladee

20ge & skills about human de velopment, contemporary
Indian education. and pedagogy of various school subjects and assessment for
leaming.

b. Acquire knowledze & skills about nature and educational needs of children
with disabilities as well as of 2 few select specific disabilities.
-oquire concepts. knowledge and skills to prepare leamners with disabilities to the

meet the aspiration of nation and conserves its values, traditions and culture as
enshrined in NEP, 2020.

Develop conceptuzal understanding of education provisions and skills for
working with children with arious disabilities in Special and inclusive settings.
- Enhance knowledge 2

W

and skills for professional development.

B.Ed.Spl.Ed./2024-25
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HL NOMENCLATURIE

Nomenclature of B.EASpLEd.  programme should be as per UGC Notification No. IF.5-
/2013 (CPP-11) of 2014 and the new nomenclature will be Bachelor of Education — Special
Lducation (Name ol Specialization in Disability).

Example: For Visual Impairment specialization, the nomenclature shall be Bachelor of
Education — Special Education (Visual Impairment). The abbreviated form shall be as
B.Ed.SpLEd.(VI).

V. PROGRAMNMIE STRUCTURE

B. Ed. Spl. Ed. (ASD/HI/ID/ MD/SLD/V1/) 2 Years

Code Arca Courses Credit Hours Instructionnl | Notional
IS (Papers) Hours Hours
L - i El_] 9!{\’. Core Courses 5 B T 300 300 i —
B Cross Dl‘n!l)lltl\ and In\.lu\wL 1le I?.." = _."(:(J i -_ﬁ)-[l I _L_‘J_(J" SR
) dut:\_llﬁln_l OUrses
S THEORY  Disabiliy s 1w 3w (300 |-
Speciahisation Courses
D Enhancing Professional Capacities | 3 6 180 90 20
(EPC) Courses
E Practical related to Cross- 4 16 480 - 480
Disability and Inclusion
F Practical related 1o Disability 4 24 720 - 720
Specialization
G | Employability Skills [ 2 60 = 60
Total 25 30 2400 960 1440

* B3 & B6 are skill-based courses and each includes 45 Practical Hours.
# 960 hours — Theory & 1440 hours — Practical (Weightage: 60% practical & 40 % Theory)

*The syllabus is provided for a program of two years duration. Universities have the Aexibility to distribute the
courses into semester pattern by maintaining the prescribed total hours and credits of RCI which are as per the

NCrF (2023) guidelines,

AREA A: CORE COURSES

Course | Course Name Credit | Hours
Code I
Al llmlmn Growth & Development 2 60
A2 |« Contemporary | India and Education 2 60
A3 | Learning, Teaching and Assessment 2 60
A4 qlT;;(]-.iLoEy of Teaching (Special Reference to Disability) Any 2 60
one
a: Science (Special Reference to Disability)
: Mathematics (Special Reference 1o Disability)
‘Social Studics (Special Reference to Disability)
Ptdagogy.ochachlng (Special Reference to ])lsabnl:ty) Any 2 60
chional Langua"e (Special Reference to Disabil
1R ference to Disability)

B.EA.Spl.Ed./202425
“Rehabilitation Council of Ind2



—_AREA B: CROSS DISABILITY AND INCLUSION

Course Name Credit lours
Introduction to Disabililjes = L
Introduction to Education of Students with Disabilitics 2 60
Lquitable & Inclusive Education 2 60
Lifc Skills across Life Span 2 60
__BS | Supportive Skills for the Education of Children with Disabililics 2 60
t B6 Skill-Based Optional Course (anyonc) ) __—-_ - 2 3 60
S~ 2 720
BB6: Skill-based Optional Course (ANYONE)
A Guidance and Counselling
B Positive Behaviour Supports
& Early Childhood Care & Education
D Community-Based Rehabilitation
E Application ot ICT in Classroom
F Disability, SEDGs, and Gender
- AREA C: DISABILITY SPECIALIZATION COURSES
ASD/HI/ID/MD/SLD/VI
Course | Course Name Credit IHours
Code
Cl Identification of Disability & Assessment of Needs (Disability 2 60
Specialization)
c2 Curriculum Development, Adaptation and Evaluation (Disability 2 60
Specialization)
C3 Intervention & Teaching Strategics (Disability Specialization) 2 60
C4 ICT & Assistive Technology 2 60
C5 Psycho-Social and Family Issues 2 60
Total 10 300

AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES (EPC)
(Wherever applicable specific reference to disability shall be focused)

Course rCuurse Name Credit Hours
Code
DI Reading and Reflecting on Texts 2 60
D2 Drama and Art in Education ] 60
D3 Basic Research & Basic Statistics 2 60
Total 6 180

 B.EA.Spl.Ed./2024-25
yabilitation Council of India 5



ABILITY SPECIALIZATION

_AREA E: PRACTICAL RELATED TO PEDAGOGY & DISAZE=Z 0 ™ gurs
|'| Course | Course Name
| Code \ e |
El Visits & Writing Reports (Special Schools, Therapy centres, I
\ Rehabilitation organisations, and Inclusive Schugl;)ﬂ s __-————-’f__‘_-____
| E2 | Classroom Observation at different levels ﬂd(),idlﬁfb_mwc——___-—-———“f
~ E3 Lesson Planning & Development of TLM ) _.___—-_-rr_d___._._—-f-“‘"
 E4 _[::;\i‘_cult_m_gl'L\_:L'sgn__(lcgchi_l_n_r. Practive) I _ﬁ_ﬂ:‘l—ﬂrﬂ

—— e ——

i Py I
the same has been worket

ments of practicals; hence . pmvi(lc(l in the

Tach disability specialization varies in require ! e
; Iy dits and hours same. Details have bee

out accordingly keeping the total number of cre J r
respective disability specialization sections of Practical I of K1 to 4.

AREA T: SUPPORTIVE SKILLS / SCHOOL INTERNSHIP

"Course | Course Name Credit Ll
Code

Fl Supportive Skill Training (Assistive Technologies, Functional

| Academic Skills, etc.) —]
F2 Internship in Disability Specialization
F3 | Internship at Inclusive School o T
F4 Internship in Other Disability

Total 24 720 j

Each disability specialization varies in requirements of Field engagements/internships; hence the same
has been worked out accordingly keeping the total number of credits and hours same. Details have
been pravided in the respective disability specialization sections of Practical IT of I'1 to F4.

AREA G - EMPLOYABILITY SKILLS

[Course Code Title Credit [llours |
G 60 |

V. ADEQUACY OF TIHE SPECIAL EDUCATION SYLLABI

The syllabus prescribed for the B.Ed.Spl.Ed. is on the basis of minimum requirements
and therefore, Universities and Colleges of Education/Institutes implementing the
B.Ed course can exercise flexibility in opting the number of papers without
compromising on the adequacy and validity of the contents prescribed by the RCL.

VI. DURATION OF THE COURSE
The duration of the Course is two academic years, which can be completed in a
maximum of three years from the date of admission to the programme. However, the

University may exercise some flexibility as per University norms for other professional
programmes.

B.Ed.Spl.Ed./2024-25
Rehabilitation Council of India 6




VI, WORKING DAYS & AT ILNDANCE ’
The programime will be conducted for at least 200 wotking tays path yrar g/,r,;..;. / :
i = . ¥ . . . & . = wEie erstyshs €23 [.'.'.'-."-‘-.:/";Z
pertod of examination and admission, The mstitulion shall work for s erinirnusn O ; ; &
sifarticisy (37 ak) ENC

ce g Hhe e

hours a week (five or six days), dunng which physical presence

e 02§ e

| il fity for alvice, guidanes,
teachers and student teachers s necessary 1o Crnsure their availability for 2678 il s
T i oo attendance of loarnes 558

dialogue and consultation as and when needed  The minimuzn attendanct I
s " g e-leggete
YUY for all practicsis snelud:

: iy prpEt
hive 10 be 80% for all course work and B

4 f . . A « eondoned
work/Dissertation  work/internship (5% attendunce sy be condones
mstitution on genuine grounds).

) &
by the | Yo T3S
b

VIIL. ELIGIBILITY FOR ADMISSION
(a) Candidates with at least filty percent marks cither in the Bachelors Degree 3‘_”71 ""_ "
the Masters degree in Sciences/ Social Sciences! Humanitics, Bachelor’s in Engincenng
or Technology with specialization in Science and Mathematics with 55 Y marks OF 2557
other qualification equivalent thereto. are eligible for admission to the programimne.
(b) The reservation and relaxation for SC/ST/OBC/PWD and other categories shz

. = 1=l
per the rules of the Central Government/ State Government, whichever 15 applicznic.

| beas

——

IX. ADMISSION

Admission Procedure: as per Universily norms.
X. PROGRAMNDIE PATTERN

The programme has becn developed on Semester basis. RCI1 has proposed 2000
marks in view of disability specific specialization.

XI. PASSING MINIMUM

Minimum 50% marks are essential in all courses for passing in the programme.
However, the University may cxercise some flexibility or Grace Marks 25 per
University norms.

XII. TRANSITORY REGULATIONS
Whenever a course or scheme of instruction is changed in a particular year, w0 more

examinations immediately following thereafter shall be conducted according to the old syllzbus

repulations. Candidates not appearing at the examinations or failing shall tzke the exemnauions
subsequently according to the changed syllabus/ regulations’ as per university nonmns.

NIIl. FACULTY-STUDENT RATIO

The faculty-student ratio in the area of B.Ed.Spl.Ed. may be 1:10, as per the RCI norms.
Considering the infrastructural facilities needed for Special Education and based on the
tasks such as supervising practicum.

XIV. CERTIFICATION AS A REGISTERED PR 0
It is mandatory as per Section 13 of RCI Act for every. . I

el
R




obtain a “Registered Professional Certificate” from the Rehabilitation Council of India
to work in the ficld of special cducation in India. As continuous professional growth is
necessary for the renewal of the certificate, the teachers as well as cducators i
special education should undergo in-service programme periodically 10 update their
professional knowledge. Amendments, if any, to the repulitions ol the course will be
made periodically by the Rehabilitation Council of India. Any deviation from the above
regulations should have the prior approval of the Rehabilitation Council of India.

The successful students will be registered as Special Educator (Professional). The
training institution/organization should ensure that all passed out students are
registered with the Council.

: XV. AWARD OF DEGREE

The affiliating Universities will award degree in Bachelor of Education Special
Education (Area of Specialisation). The arcas of specialisation provided are Autism
Spectrum Disorders (ASD), Hearing Impairment (HI), Learning Disability (I.D), Mental
Retardation/ Intellectual Disability (MR/ID), Multiple Disabilities (MD) and Visual
Impairment (VI). For example in the area of Iearing fmpairment the degree awarded
will be B.Ed.SplL.Ed. (HI). While issuing degree certiticate, the Universities are
advised to clearly spell out the arca of specialization and mention as a statement that
the passed out can teach in all settings and other disabilities (cross disabilities)

XVI. PRACTICING SCHOOLS

Special & Inclusive School - Own Special School/ MoU with Special & Inclusive
Schools or centres, preferably up to senior secondary school level recognised by State
Government for the main disability area and permission to carry out practical in other
disability. Special Schools for ASD and LD is not an essential condition. With a
precaution that students with disability should not be overstressed. Institutions offering
more than one programme in Special Education must have own Special School and
MoU with other Special/Inclusive School tor school engagement and field experience.

. B.EdSpLED./2024-25

ehabilitation Council of India 8




Human Growth & Development

Course Code: AL Credit: 02 Hours: 6

Introduction

This course is designed to enable lezmers to become famuler with the dyma== L
growth and development over the life span. Major theorsucal ;c:-;?._:e-*:i.e-: o CevelCCImEanE
p:'ycholow are included. Leamers will gain 2 deeper umderstac
life phases. and a broad knowledge of developmen: wittm sach [fe smz=
observation of children in their nztural environments the [sormers woolld o¢ 20
theoretical knowledge within realistic frames. The course content wil

knowledge in their profession.

Learning outcomes
After studying this course the student- teachers will be ablz o

e Explain the process of development with special focus on infancy

adolescence.
e Summanze the theoretical approaches on Human Develogment
C ;"‘;-\-.'h-

e Crtically analyze developmental variations amoang childrer
« Comprehend adolescence as a period of transition and thresheold ofadul=o

]
(]
fu

Unitl: Approaches to Human Development

1.1 Human development as a discipline from infancy to adulthood

1.2 Concepts and Principles of development

1.3Developing Human- Stages (Prematal development Imitmcy. Childbood Adelesomos
Adulthood)

1.4 Influence of Nature and Nurture on Development (Physical Seosom- percepoa! Cogmme,
Saocio-emotional. Language &communication. Secal relenoaship)

1.5 Domains of Development (Physical. Sensory- percept g
Language &communication, Social relationship)

Unit 2: Theoretical Perspectives on Human Development

2.1 Psychodynamic Theories
2.1. I Sigmund Freud’s Psychoanalytic Theory
2.1.2 Erikson’s Psvchosocial Theory

2.2 Behaviourist Theories:
2.2.1 Ivan Pavlov’s Classical Conditioning Theory

2.2.2 B. Frederick Skinner’s Operant Conditioning Theory

2.3 Humanistic Theory and Social Theory
2.3.1 Abraham Maslow’™s Theory
2 Lev Vygotsky’s Sociocultural Theory

2.4 Cognitive Theory

ot

h\-ﬁn""’\s

‘




2.4.1 Jean Piaget's Theory
2.5 Ecological theory
2.5.1 Bronfenbrenner’s Ecologicul Systems Theory

Unit 3: Prenatal and Barly years (Zero -Eight years)
3.1 Prenatal development: Conceplion, stages and influcicey on prenatul developiment
3.2 Birth and Neonatal development: Sereening the newborn -APGAR Score, Reflezes and
responses, neuro-perceptual development
3.3 Milestones and variations in Development
3.4 Environmental {actors in Muencing carly childhood developmient
3.5 Role of play in enhancing development

Unit 4: Early Adolescence (From nine years (o cighteen years)

4.1 Emerging capabilities across domains ol physical and social emotional

4.2Emerging capabilitics across domains related 1o cognition - meticognition,
ethics

4.3 Tssues related to puberty

4.4 Gender and development
4.5 Influence of the environment (social, cultural, political) on the growing child

creativily,

Unit 5: Transitions into Adulthood

5.1 Psychological well-being

5.2 Formation of identity and self-concept
5.3 Emerging roles and responsibilitics
5.4 Life Skills and independent living

5.5 Career Choices

Engagement with the field as part of course as indicated helow

Hands on Experience
1. Observe children in early childhood education programme. Asscss a child’s strengths and

needs across all developmental and behavioral dimensions in the carly childhood years and

record
2. Critically evaluate the intervention programme related health, nutrition and

Education of young children
3. Discuss the theorctical approaches of human development in the seminar/workshop in the

classroom
4. Writing Journal for reflection and case study

Suggested Readings
* Berk, L. E. (2000). Human Development. Tata Mc.Graw Hill Company, New York.

* Berk, L.C. (2008). Child Development, New Delhi: Prentice Hall of India (Pvt))
Ltd.

* Brisbane, E. H. (2004). The developing child. Mc.Graw Hill, USA.

~ B.Ed.Spl.Ed./2024-2
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COlllemporary India and Education
[ 0 -
IR St A Credits: 02 Hours: 60

lnlrutluctiun

l:l::_l:;cj:flsi:‘wnll t?"mb_le__leill‘m:rs to tfxplure educalli(_}r_z !'rom_phi]osuphical and sociological
tis E cLve wid sam msights into diverse communities, children, and schools. The course
1:1;:9 —Itatl“i Educm'on“ﬂ‘l_de"’eIUPmct}ls in the historical context leading to contemporary
<+ 10e course also includes various commissions and policies and issues and trends in
the ficld of education, spectal and inclusive education.
’

Objectives

Afler completing this Course, the learner should be able to:

* Explain the concept and scope of education and the philosophical perspectives to
understand education.

* Analyze the role of educational system in the context of Modern Ethos.

* Discuss the concept of diversity and describe the strategics for addressing diverse
learning needs of the children withh disabilities.

* Develop an understanding of the trends, issues, and challenges faced by the
contemporary Indian Education in national and global contexts.

* Critically analyze the historical devclopment of education in India in general and
education of children with disabilitics

Unit 1: Philosophical Foundations of Education
I.1.  Concept and Nature of Education: Concept of Education (Meaning and definition),
Aims of Education (Individual, Social and Democratic), Scope of education:
Conceptual distinction between Education and Schooling, Learning,

Training, Teaching, Instruction.
1.2 Agencies of Education: School, family, community and media as agencies of education,
1.3, Schools of Philosophy: Idealism, Naturalism, Pragmatism, Existentialism, Humanism.

and Constructivism as Schools of Philosophy
I.4.  Classical Indian Philosophies: Vedanta Darshan, Sankya Darshan, Budhism and

Jainism
1.5.  Contribution of Indian Philosophers: Sri Aurobindo. Mahatma Gandhi, Rabindranath

Tagore, J. Krishna Murthy, Sonam Wangchuk

Unit 2: Understanding Diversity
2.1. Concept and Types of Diversity: Concept, Nature and Types of Diversity (Gender,

linguistic, cultural, socio-economic and disability),
2.2. Girl child with disability, twice exceptionality; Disability as a Social and Political

Construct;
2.3. Global Perspective: United Nations mandate on Disability, International Classification of

Functioning, Disability and Health (ICF 2001 by WHO), Impairment, Disability and
Handicap (IDH) (Classified by the WHO 1980), .
2.4. Diversity and learning; Attributions to diversity

learning, embracing diversity in

B.Ed.Spl.Ed./2024-25
Rehabilitation Council of India 12




schools, equity and inclusion
2.5. Gender Equality as a Sustainable Development Goal (UN SDGS). Goed Hezlth and
Wellbeing as a Sustainable Development Goal (UN SDG3). Qualiny Education as a
Sustainable Development Goal (UN SDG4). Reduced Inequality as 2 Susiainzble
Development Goal (UN SDG10)

Unit 3: Commissions, Acts and Policies on Education in General and Children with
Disabilitics

3.1. Constitutional Provisions: Reflecting on ideas of Equality. Liberty, Seculanism, and
Social Justice; Constitutional Provisions on Right to Education. Women Education.
Education for the Weaker Section and Minorities. Education for the Diverse Nesd
Sections.
National Commissions University Education Commission (1948-49). Secondary
Education Commission (1952-53), Education Commission (1964-66); National Policy
on Education (NPE 1968), National Policy of Education (NPE 1986 and POA16%82)
National Education Policy (NEP, 2020). National Curriculum Framework (NCF.
2005), National Curriculum Framework for Teacher Education (NCFTE. 2009).
National Curriculum Framework for School Education (NCFSE. 2023)
International Conventions and Policies: Salamanca Declaration and Framework.
1994; UNCRPD. 2006 (United Nations Committee on Right of Persons with

Disabilities); MDG, 2015 (The Millennium Development Goals Report): INCHEON
(United Nations effort, Incheon Gan 2030): Biwako Miillennium

3.3
3.4.

strategies

Framework.
National Acts: RCI Act, 1992, PWD (Persons with Disability) Act, 1995, NT

(National Trust) Act, 1999, RTE Act (2009 &2012) (Right to Education); The Right
of Persons with Disability Act 2016.

Unit 4: Development in School Education and Equal Educational Opportunity

4.1. Landmarks in Development of Education of Children with Disabilities: concept of
disability in Surgeon Report, Disability in Charter Act 1823, Central Advisory Board of
Education (CABE 1923) on children with hearing impairment (sign language). Indian

perspective on Disability (Divyang Jan)
4.2. Right to Education and Universal Access; Issues of Universal enrolment, Universal

retention, and Universal learning;
4.3. Issues of quality and equity: Physical, economic, social, cultural. language issues

in education (addressing multilingual practices of the children)

4.4. Meaning of equality and constitutional provisions: equity and equality. prevailing
nature and forms of inequality, including dominant and minority groupsand related
issues; inequality in schooling: public-private schools, rural-urban schools, single
teacher schools and other forms of inequalities such as regular and distance education

S)’S‘[CITIS.
4.5. Programmes and Schemes: IEDC (1974, 1983) (Integrated Education for the

Disabled Children), Samarga Shiksha Abhiyan [SSA (2000, 2011) (Sarva
Shiksha Abhiyan), RMSA, 2009 (Rashtriya Madhyamik Shiksha Abhiyan)], IEDSS,
2009 (Inclusive Education of the Disabled at the Secondary Stage)

B.Ed.Spl.Ed./2024-25
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Unit & Chullenges and ‘Trends in Eduention

5.1 Clhallenpes of edueation neross different levels from foundational to sccondiry stage

5.2, Trends in delivery of eduentional service: inclusive education as a right h'f'scq model,

complementarily - ol inclusive  and special - schools, Community participation and
caomnmunity-borned educution

5.3 Molessionnl  Development  of Teachers:  Aspiration

Professional Development ol ‘Teachers, In-service Teacher Educatic

Development of 'T'enchers
S Mrotessional Eithies of the Teachers and Its Importance, Professional Identity of Tcachers,

and Qualities of T(.‘.ﬂC!‘Icrs‘
»n and Professional

~ Peacher as o Researcher, Teacher as o Facilitator .
5.5, Stratepies for nddressing the Issues of Professional Development of Teachers, National

ldueation Policy (NEP 2020) on Prolessional Development of Teachers

Course work/Practieal/Ifleld Engagement

Assignment: Prepare and submit an assipnment of 1000 words describing the inequality in

.
schooling and how the schools ean address this challenge.

e Visit: Visit 1o a specinl school and an inclusive school of your locality. Interview any 5
students from each school to find out that they like most in schools, that they disclike and
problems they [ace. Prepare a report and subimit,

*  Group Activity: organize a an exhibition on different Indian philosophers and their

contribution

Transaction

Learners’ engagement through interactive lectures, group discussion through case study and
problem-based approach s as well as submission of assignments. The learning further needs to be
strengthened through practicum activities, ficld engagement through visit. The assessment also

needs to be in continuous basis.,

Recommended Readings
«  Convention on the Rights of the Child Adopted and opened for signature, ratification
and aceession by General Assembly resolution 44/25 of 20 November 1989 entry into
1990, in accordance with article 49,

force 2 September
hllps://www.;ﬂl_;_:hr;qi_‘gﬂ_‘:iiu,-_s_if'_(!_c!'aul1/[?[cs/_])ocun'lcntsfl’roI'x_-ssinnalInlcrcstfcrc.ndf
Dimitriadi. S. (2014), Diversity, special needs, and inclusion in early year education. SAGE

Indi. .
DoliPwl) (2016). The Rights ol Persons with Disabilitics Act, Ministry of Social
Justice and Empowcerment, Govt. of India, New Delhi.
hgm;://www.ii_lg.:nc.im’co/silcsr’(lci‘uuIlfﬁlcs/Rl’wDAthOlG.ndf

e DoSIL (2020). National Education Policy-2020, Departinent of School Education and
Literacy, Ministry of Iuman Resource Development (now Ministry of Education), New

Delhi.
DoSEL (2023). National Curriculum Framework for School Education 2023. ,

-
Department of School Education and Literacy, Ministry of Education), New Delhi.
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K0, Ministry of Human Jlesource

[OOR pdl
tlews Delhi.

MITRDO1986), Nuational Policy on Hdacation |
Development (now Miniutry ol Fducation),
Dtps:/Zneertade in/pdiZnep/mnpedo,pdf

M8 (20006). Nationul Policy for Persons with Pisabilitics
Justice and Empowerment, Government ol India, New Delln,
Mukhopadhyay, S., & Muani, M, N, G, (2002). Lducation of Children with Spec
Needs, in Govinda, 12, (2002) (Fd) India Education Report. Oxford University Press,

20006, Ministry of Social

jal

of Education.

New Delhi.
Murthy, S. K. (2009). Philosophical and  Socivlogical Foundation

Luchiyana: Tondan Publication, Books Market,
Narulla, S. & Naik, J. P, (1964). Student History of Liducation in India. Mc Millian &

Co., ol India Pvt. Litd.

National Policy and Education. (1986). MIIRD. New Delhi: Govt. of India.
Pathak, K. R. (2007). Education in the FEmerging India. New Delhi: Atlantic Publishers.
Pathak, R. . (2009). Philosophical and Sociological Foundations of Education. New

Delhi; Kanishka Publishers
M. (2022). Special education book: a resource book for teachers and other
lisubilitics. Palmetto Publishing.

Pangatungan,
and Sociological foundation of Education. New Delhi:

professionals servicing students with ¢

Siddiqui, M. I1. (2009). Philosophical
API Publishing Corporation, APM Publication Corporation.
cation, New Delhi: APH Publication

Singh Y. K. (2007). Philosophical. Foundation of Edu
o

Corporation.
Thakur, A. S., and Berwal, S. (2007). Education in Emerging Indian Society. New Delhi:

National Publishing House.
Tilak J.B.G (2018)._ Education and development in India: critical issues in public policy and

development. Springer Singapore.

o~
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* UNESCO (2004). Education for All: The Quality Imperative. EFA Global Monitoring
Report. Paris
* UNESCO (2009). Report on Education for sustainable development.
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Learning, Teaching and Assessment

Course Code: 3 Credits: 02 Hours: 6)

Intreduction

This Course will initiate leamers to understand learning theories and how these theories translate
10 tzaching and leamning actions. Assessment of learning as 2 continuous process is focused 10
identify the progress or difTiculties faced by the students. The course addresses  the learning needs
of persons with disabilities, and the supports that the teacher needs 10 address in diverse educational

Atter completing this course the leamner will be able to:
« Discuss the theories of leaming and intelligence and their applications for teaching children
e Analyvse the leaming process, nature and theory of motivation

e Descnbe the stages of teaching and learning and the role of teacher

Demonstrate understanding of the teaching leamning process including focus on students
with and without diverse learning needs,

* Analyse the scope and role of assessment in teaching learning process including focus on
students with and without disabilities.

Unit I: Human Learning and Intelligence

.1 Human learning: meaning. definition and concept formation

1.2 Leaming theories:

- Behaviourism: e.g. Pavlov, Thorndike, Skinner
- Cogniuvism: e.g. Piaget. Bruner

- Social Constructivism: e.g.Vygotsky, Bandura
1.3 Intelligence:

- Concept and definition
- Theories: e.g. Two-factor, Multifactor. Triarchic Theory (Roben Steinberg)

I 4 Creativity: Concept, Definition and Characteristics
1.3 Implications for Classroom teaching and leaming in special and inclusive class room settings

Unit 2: Learning Process and Motivation
2.1 Sensation: Definition and Sensory Process
2.2 Attention: Definition and Affecting Factors

-

[

Perception: Definition and Types

2.4 Memory. Thinking. and Problem Solving

Ed /202425
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2.5 Motivation: Nature, Definition and Maslow’s Theory

Unit 3: Teaching Learning Process

3.1 Maxims ol Teaching

3,2 Stages of Teaching: Plan, Implement, Evaluate, Rellect

3.3 Stapes of Learning: Acquisition, Maintenance, Generalization

3.4 Learning Environment: Psychological, Social and Physical

1.5 Leadership role of teacher in special and inclusive Classroon, school and community
Unit 4: Overview of Assessment and School System

4.1 Assessment: Conventional meaning and constructivist perspective

4.2 *Assessment of Learning” and *Assessment for Learning’: Meaning and difference
4.3 Comparing and contrasting assessment, evaluation, measurement, test and examination

4.4 Formative and summative evaluation, Curriculum Based Measurement, with particular
references to students with disabilities/diverse learning needs

4.5 Key concepts in evaluation: e.g. marks, credit, grading, choice, alternate certifications,
transparency, internal-external proportion, improvement options
Unit 5: Assessment: Strategies and Practices

5.1 Strategies: e.g. Oral, written, portfolio, observation, project, presentation, group discussion,
open book test, surprise test, untimed test, team test, records of learning landmark, cloze set/open

set and other innovative measures - Meaning and procedure

5.2 Typology and levels of assessment items: ¢.g. Multiple choice, open ended and close ended;
direet, indirect, inferential level

5.3 Analysis, reporting, interpretation, documentation, feedback and pedagogic decisions

5.4 Assessment of learners with diverse learning needs: Exemptions, concessions, adaptations and

accommodations;

5.5 School examinations: Critical review of current examination practices and their assumptions
about learning and development; Efforts for exam reforms: Comprehensive and Continuous
Evaluation (CCE), National Curriculum Framework (NCF), Right to Education Act (RTE, 2009) ,
National Policy on Education (NEP, 2020), Rights of Persons with dlsal:ill' s Act (RPwD Act,

2016)

Transaction




¢ suitable means of its

understanding of how learning oceurs in different settings and what can be th
assessment. Evaluation may be done by asking the learners (o interact with children with and

without disabilities in any learning environment and present a report of the same.

Course work/Practical/Field Engagement
| Observe children in a class in special, regular and inclusive schools respectively and describe
cimilaritics and differences in teaching-learning contexts and submit a report.

2. Prepare a Sclf-study report on individual differences among learncrs.
rea by doing a web scarch,

4. Compile three curriculum based assessment tools in any onc subject @

write a report.

Recommended readings

Amin, N. (2002). Assessment of Cognitive Development of Elementary School Children: A

psychometric Approach. New Delhi: Jain Book Agency.
« Chauhan, S.S. (2013). Advanced Educational Psychology. New Delhi: Jain Book Agency,

o King-Sears, E.M. (1994). Curriculum Based Assessment in Special Education. San Diego:

Singular Publishing Group.

« Panch, R. (2013). Educational Psychology: Teaching and Learning Perspective. New Delhi:

McGraw Hill Education (India) Private Limited.

e Salvia, J., Ysseldyke, J, E. and Bolt, S. (2007). Assessment in Spec
Boston: Houghton Mifflin Company.

ial and Inclusive Education.

e Whitcomb, S., & Merrell, K.W. (2012). Behavioral, Social, and Emotional Assessment of

Children and Adolescents, New York: Routledge.

undamentals of Educational Psychology, (1 1"

Woolfolk, A., Misra, G., & Jha, A.K. (2012). F
¢d). New Dclhi: Pearson Publication.

. hllps:z‘f’silcs.googlccmnfsitcfwcbrcsa

. .hltps:,”'www.carnhritlgcengrlish.muilcuchinu-cnu,lish.fnrnl'cssinn
english-teaching- framework/teaching-learnin g-and-assessment/

urcesforlcarning/home

al-development/cambridge-

bworks.com/w/page/199 19565/Learning%20Theories

. 11_[1n:f}lcnchinp,lcarninurcs()urccs.n

hllps:f/www.ncbi.nlm.ni Il.gow’bouksz’NBKS()Z 189/
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Pedagogy of Teaching Science
Course Code: A 4 () Credits: 02 Contact
Hours: 60

Introduction

. : : ng
The course will help the learners to generate their student’s interest for learning

science and develop a scientific atitude. 1t is designed to cquip the |
lcarning material 1o

carners to teach

science using innovative methods, techniques and teaching
students with & without disabilities.

Objectives
After completing the course the student-teachers will be able to

- Explain the role of science in day to day life and its relevance to modern society.

« Describe the aims and objectives of teaching science at school level.

« Demonstrate and apply skills to select and use different methods of teaching
the content of sciences.

o Demonstrate competencies of planning for teaching sciences, organizing
laboratory facilities and equipment designing pupil centered teaching learning
experiences.

. Demonstrate skills to design and use various evaluation tools to measure
learner achievement in sciences.

Unit 1; Nature and Signilicance of Science

1.1 Nature, Scope, Importance and Value of Science

1.2 Science As An Integrated Area of Study

1.3 Science and Modern Indian Society: Relationship of Science and Society

1.4 Impact of Science with Special Reference to lssues related with
Environment, Industrialization and Disarmament

1.5 Role of Science for Sustainable Development

Unit 2: Planning lor Instruction

2.1 Aims and Objectives of Teaching Science in Elementary and Secondary School
| 2.2 Bloom’s Taxonomy of Educational Objectives and Writing Objectives in
Behavioural Terms
2.3 Lesson Planning — Importance and Basic Steps. Planning Lesson for an
Explanation, Demonstration, and Numerical Prohl
2.4 Unit Planning — Format of A Unit Plan o

iin Teaching of Sciences

2.5 Pedagogical Analysis: Meaning and Need Guidelines for Conducting

_ ~ B.Ed.Spl.Ed./2024-25
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3.1 Pedagogic principles, Process Approach, Direcl Experience Approach, Inductive-

Deductive Approach

32  Lecture, Demonstration, Discussion, Problem-solving, Conccpl-mapping,
Programmed Instruction, Team Teaching, Seminar, Computer Assisted
Learning (CAL) )

3.3 Project Method, Survey, Field-inquiry and Heuristic Method

3.4 Creating Different Situations of Learning Engagement. Group
Individual Learning, Small Group, Cooperative (Peer-Tutoring, Jigsaw, ete.),
Situated/Contextual Learning with reference (o Children with Disabilities

3.5 Constructivist, phenomenological and computational thinking approaches and their
application in Teaching Science

Learning,

Unit 4: Learning Resources with reference to Children with Disabilitics for
Teaching Scicnce

4.1 Teaching Learning Aids - Need, Importance, Sclection, Usc and

Classification of Aids Based on Type of Experience, Audio Visual Aids,
Multimedia, Charts, and Models (Tactile and Visual)

4.2 Tmportance of science learning and enrichment activities- Science Circles,
Topic-based and Project-based club (eg. Eco-club, Health and well-being club),
Science Exhibition, activities in tinkering laboratory, Science journals for
learners, science-tech activities, and Significance of enrichment activities with
reference to Children with Disabilities

4.3 The Science Laboratory-Planning organization of Lab, storage, adaptation in
science lab and apparatus, science apparatus for all learners(UD-equipment),
Assistive technology for learning science and Virtual/digital/app-based science
laboratory, Safety of learners and scientific Equipments, Significance of science
lab (physical/virtual) with reference to Children with Disabilities

4.4 Aquarium, Vivarium — Role in learning science, setting, care & maintenance

4.5 Museum, Botanical, Zoological and Herbal Garden: Role in learning science, project
and field work activities.

Unit 5: Assessment and Evaluation

5.1 Assessment and Evaluation- Concept, Nature and Need, Flexibility in assessment

52 Norm Referenced & Criterion Referenced Evaluation, School based
Assessment; Concept and Significance, Holistic Assessment

5.3 Tools and Techniques for Formative and Summative Assessments

5.4 Preparation of Diagnostic Test, Achievement Test and holistic development report
card. e e

5.5 Adaptations of Evaluation Proced Wit R;éfég{};@- o Children With Disabilities

Transaction ' o
I include active ngagement of learners in science

Ford

.}:“;"::‘_-' .
ns and observations, exposure to

. B.Ed.Spl.Ed./2024-25
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at suitable 1o leach scientific
classroom.

Recommended Readings
e Buxtoz, A. C. (2010). Teaching Science in Flementary and Middle
School. NewDelhi: Szge Publicarions. {
Bybee. R. (2010). The teaching of science: 21st-cenmury pemspaclves,
Arimeion. VA: NSTA Press. USAL
* Fensham. PJ. (19%2%). The contemt of Science: A consimictive Approach to
its Teaching and Leaming.Washingion. D.C: The Falmer Press.

* Gupta, V. K. (1995). Teaching and Il saming of Science and Technology. New
Delhi: Vikas Publishing Housz Pyvt. L1d.

* Joshi S. R. (2005). Teaching of Science New Delhi: A.P.H Publishing Corporation.

e KRelley. P & Gulz. G. (199%). Towunds Excellence: Effective oducation for
studenis with vision impairments, Sydney: North Rocks Press.

e Lawson. E. A (2010). Teaching Inquiry Science in Middle School, New Delhi:
Sage Publications.

» Lavton, D. (1989). Innovations in Science and Technology Education. New
Delhi: S!erling Publishers.

* Mani, M. N. G. (1992). Techniques of teaching blind children. New Delhi:
Sterling Pl.biuhen.-.

* Mukhopadhyay. S., Jangira, N. K., Mani. M.N.G., & Raychowdhary, N.
{1987). Sourcebeok for training leaghen. of visually lmpmrt&L New Delhi;
NCERT.

* Murray, L. J. (1988). Basic Skills — Science, Boston

» NCERT (1982). Teaching Science in secondary schools, New Delhi: NCERT.

* NCERT (2013). Pedagogy o Scxeq ' hy;:ml Sclence (Pan—l); Textbook for
B.Ed. New Delhi: NCERT. (av:n]nhle at www.ncen.mc in)
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:‘\'CER-I: (2013). _Pedﬂgog)’ of Science-Physical Science (Part-11). Textbook for
B.Ed. New Delhi:NCERT. (available at www.ncert.nic.in)

o NC:ERT (2016). In-Service Training ProgrammePedagogy of Science-Physical
Sctence (Part-11). Textbook for B.Ed. New Delhi:NCERT. (available at
WWwW.neert.nic.in)

NCERT (2019). Pedagogy of Science. National Initiatives for School Heads’ and
Teachers Holistic Advancement. New Delhi:NCERT. (available at
WwWw.neert.nic.in)

NCERT (2019). School Based Assessment. National Initiatives for School Heads’
and Teachers Holistic Advancement. New Declhi:NCERT. (available at
WWW . ncert.nic.in)

NIVH (1992). Handbook for the teachers for the visually handicapped, Dehradun

Scholl, G.T. (1986). Foundations of education for blind and visually
handicapped children and vouth. New York: American Foundation for the blind.

Sharma, R.C. (2005). Modern Science teaching, Delhi: Dhanpat Rai & Sons.
Siddiqui, H. M. (2007). Teaching science, New Delhi: Balaji offset.

Siddiqui, N.N., & Siddiqui, M.N. (1994). Teaching of science today &
tomorrow, Delhi: Doaba House.

Singh. V.K. (2014). Teaching Science and Mathematics to all Children at the
Secondary Level (Inclusive Education). In-service Teachers Protessional
Development (ITPD) package for teachers of the secondary stage. Department of
Education in Science and Mathematics, New Delhi:NCERT. (available at

www.neert.nic.in)

NCERT (2015). Including Children with Special Needs-Upper Primary. New
Delhi:NCERT. (available at www.ncert.nic.in)

Stanin. A.. & Sund, B. (1983). Teaching science through discovery. Ohio:
Charles E. Merril Publishing Company

Tripathi, S. (2004). Teaching of Physical Science, Delhi: Dominant Publications.

UNESCO (1966). Source Book for Science Teaching, Paris: UNESCO.

L

» Vaidva. N. (2003). Science Teaching in Schools, New Delhi: Deep &
Deep Publishers.

e Vanaja, M. (2006). Teaching of Physical Science, Hyderabad: Neelkamal

Publications.

Rao, V.K. (2004). Science Education. APH Publi_shinf Corp., New Delhi.
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Pedagogy of Teaching Mathematics

Course Code: Ad (b) Credits: 02 Hours: 60

Introduction

The course will help the student-teachers to generate their student’s interest for
learning maths and develop dispositions towards the subject. It is designed to cquip
the learners to teach maths using innovative methods, techniques and teaching learning

materials for children with & without disabilitics.

Objectives
After completing the course the student-teachers will be able to

e [Explain the nature of Mathematics and its historical development  with
contribution of Mathematicians.

e Describe the aims and objectives of teaching Mathematics at school level.

« Decmonstrate and apply skills to select and usc different methods of teaching
Mathematics.

« Demonstrate competencies of planning for teaching Mathematics, organizing
laboratory facilities and equipment designing pupil centered teaching learning
experiences.

« Demonstrate skills to design and use various evaluation tools lo measure learner

achievement in Mathemalics.

Unit 1: Nature of Mathematics

1.1 Meaning, Nature, Importance and Value of Mathematics

1.2 Axioms. Postulates, Assumptions and Hypothesis in Mathematics

1.3 Historical Development of Notations and Number Systems

|.4 Contribution of Mathematicians (Ramanujam, Aryabhatta, Bhaskaracharya,
Euclid, Pythagoras)

1.5 Perspectives on  Psychology of Teaching and Learning of Mathematics-
Constructivism, Enactivism, Vygotskyian Perspectives, and Zone of Proximal

Development

Unit 2: Objectives and Instructional Planning in Mathematics
2.1 Aims and Objectives of Teaching Mathematics in Elementary and Secondary
Scheols

52 Bloom’s Taxonomy of Educational Objectives and Writing Objectives in

Behavioural Terms

2.3 Lesson Planning— Importance and B.f..is.i_(‘é Steps Planning Lesson of
Arithmetic, Algebra and Geometry e e

2.4 Unit Planning — Format of A U,

B.Ed.Spl.Ed./2024-25
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2.5 Pedagopical Analysis: M

; ming. and Need and  Procedure for Conducting
Pedagogical Analysis, |

assilication of Content, Objective, Evaluation, ete

Unit 3: Strategies for Learning auel Teaching Mathematics

3.1 Coneept: Formation and Concept Attainment: Conecept: Attainment Model for

Learning and Teaching of Coneepts
3.2 Learning By Exposition: Advanced Organizer Model
3.3 Mcthods  of Teaching-  Mathematics experiencing  activities,  Inquiry-based

[c“CI""U“lci“’““"lﬂ'v Lecture, Discussion, Demonstration,  Inductive-Deductive,

Analytic-Synthetic, I’ruhlun-Snlviny,‘ Project  and  Inteprating  Science,
Technology, Engineering, Arts and Mathematics (STEAM) approach.
Techniques of Teaching Mathematics: Indian Knowledge SystenIndigenous
knowledge and practices, Oral Work, Written Work, Drill-Work, Brain- Storming
and Computer Assisted Instruction (CAI), integration of arts, sports and science
in teaching mathematics,
3.5 Creating - Dillerent
Individual Learning

L
ES

Situations  of  Learning Engagement: Group  Learning,
v Small-Group, Cooperative (Peer-Tutoring, Jigsaw, ctc.),
Situational/ Contextual Learning and computational thinking,

Unit 4: Teaching-Learning Resources in Mathematies for Students with Disabilities
4.1 Mathematics  Laboratory- Concept, Need, and Equipment for Setting Up a
Mathematies Laboratory, care and maintenance
4.2 Utilization of Learning Resources in Mathematics: Charts and Pictures, Weighing
and Mecasuring Instruments, Drawing Instruments, Models, Concrete Matcerials,
Surveying Instruments with reference to Children With Disabilitics

4.3 Mathematics learning and enrichment activities-Mathematics Club, Topic-centred and
project based clubs, Quiz and debate clubs, Maths Olympiads and competitions

4.4 Mathematics learning devices: Abacus, Cussionaire Rods, Fractional Discs, Napier
Strips

4.5 Technological support in learning mathematics- Virtual mathematics laboratory,
Maths learning apps, assistive technology, e-contents and other digital materials,
Calculators, Computers, Smart Boards, Multimedia Presentations, and Special,
adapted and universally designed mathematical learning aids  for Children With
Disabilities

Unit 5: Assessment and Evaluation for Mathematics Learning

5.1 Assessment and - Evaluation- Concept, Importance and  Purpose, Flexibility in
assessment.

5.2 Error  Analysis, Diagnostic Tests, ldcnliﬁcatiu_n_'

S'pots and Remedial
Measures =

5.3 Tools and Techniques for Format_i\;’é and Summative SSEéSlﬁt;nts of Learner
Achievement in Mathematics, School Based Assessment in Mathematics and
assessment of holistic dcvclopmen_t -

Spl.Ed./2024-25




S Preparation of Diagnostic, Achicvement Test and holistic development report card,
S5 Adaptations me Evaluation ineluding techno-based evaluation Procedure for Students
With Disabilities

ransactiony
Transaction of this course will include active enpagement of learners in mathematics
lcarning  activities, interactive talky & lectures, demonstrations and  observations,
exposure to varied settings-mathematics labs, virtual labs, schools and classrooms, ficld-
trips for mathematical survey and Indian Knowledpe System, projects and assignments,
partcipation i quizzes, workshops and seminars, exhibitions and competitions.

Practical/ Field Engagement/ Project Waork
Preparation of o multimedia presentation on a topic with special reference to students
with disabilities
Designing procedures of assessment through multiple evidences Lo ensure
understanding of mathematical concepts, skills and capacitices (eg. Procedural
Muency, Computational thinking, problem solving cte.)- designing individual and
woup activities for assessment, assignments, projects, real-life experiences, question
papers, quizzes ele.
Analyzing errors committed by school children in Mathematics and preparing
a remedial plan
Developing an Action Rescarch proposal for a problem related to teaching
and learning of Mathematics with reference to students with disabilities
Recommended Readings
Carey, L.M. (1988). Measuring and Evaluating School Learning. Allyn and Bacon,
Boston.
Chambers, P. (2010).Teaching Mathematics. Sage Publication, New Delhi.
Chapman, L.R. (1970). The Process of” Learning Mathematics. Pregamon Press, New
York.
David, A.ll, Maggie, M.K., & Louann, H.L. (2007). Teaching Mathematics
Meaningfully: Solutions for Reaching Struggling Learners, Canada: Amazon Books.

David, W. (1988). IHow Children Think and [Learn. Blackwell Publishers Ltd., New
York.

Gupta, Il N., & Shankaran, V. (1984). Content-Cum-Methodology of Teaching
Mathematics. NCERT, New Delhi.

James, A. (2005). Teaching of Mathematics. Neelkamal Publication, New Delhi.
Keeley, P. K., & Cheryl, T. R. (2011). P{[_alhcmnlics Formative Asscssmcnt. Sage
Publications. London. S

Kumar, S. (2009). Teaching ofMalhematlcs Anmol Publ:catlons Ncw'Dclhl
Mangal, S.K. (1993). Teaching of Mathematlc 'Arya Book Depot, New Delhi.
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Mani MLND G (1992), Tee

hniques of Teaching Blind Children. Sterling Publishers,
New Detha,

Mukhopadhvavy, S, Jangira, N. K., Mani. M.N. G.. & Raychaudhary, N. (1988).
Soureebook tor Traming Teachers of Visually Handicapped. NCERT, New Delhi.

NUERT {JL‘N:\. Pedagogy  of  Mathematics.  Textbook for B.Ed. New Delhi:
NCER gavatlable ar Www.neert.nic.in)

NCERT (2015). Including Children with Special Needs-Upper Primary Stage. New
DelhitNCERT, (available at WWW. neert.nic.in)
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Pedagogy of Teaching Social Science

Comrse Code; A 4 (¢) Credits: 02 . 1Hours: 60

[ntraduetion

Ihis course explores the scope of social science. It develops competencies in
designing lesson plans and  evaluations tools. It addresses the knowledge and
anderstanding of the methodologies, approaches to teach social sciences at secondary
level wnd also modily and adapt content-area curricula, materials and techniques for
students with disabilities. The course also focuses on various skills and competencics
thut teachers need to develop,

Objectives
Alter completing the course the student-teachers will be able to

« lixplain the concept, nature and scope of social science.

o Develop competencies for designing unit and lesson plans, as well as
tools ol evaluation for social science teaching,

e Develop skills in preparation and use of support materials for effective social
science teaching,

e Develop the ability to organize variety of learning and enrichment activitics and
community resources for promolting social scienee learning.

Unit I: Nature ol Social Sciences

1.1 Concept, scope and nature of social science

1.2 Difference between social sciences and social studies

1.3 Aims and objectives of teaching social science at school level
1.4 Significance of social science as a core subject

1.5 Role of social science teacher for an cgalitarian socicty

Unit I1: Curriculum and Instructional Planning

2.1 Organization of social science curriculum at school level- considerations from Indian
Knowledge System and rootedness in India, progressive from local to global, real and
diverse, narratives and evidence-based, interdisciplinary, adequate, relevant and
representations of socio-cultural capitals, livelihood and economy, democracy and
governance, and humanistic values and cnvironmental concerns.

2.2 Instructional Planning: Concept, nced and importance

2.3 Unit plan and Lesson plan: need and importance

2.4 Procedure of Unit and Lesson Planning

2.5 Adaptation of unit and lesson plans for children with dlsabxht:cs i




Spiral. ¢) Integrated. f) Regressive

3.2 Methods of teaching social science: lecture, conversations, discussions and
debates, socialized recitation, case-studies, evidence-survey, source-auditing,
project method. Inquiry and analytic method, Reflective essays and critics,
creativity (models and artefacts)

3.2.1. Devices and techniques of teaching social studies — Narration, description,
illustration, questioning, assignment, field trip, story-telling, Role play,
Group and self-study, programmed learning, inductive thinking, Concept
mapping, expository teaching and problem solving

3.3 The Social Science Laboratory-Planning organization of Lab, storage. accessible lab,
equipment and resource materials, Assistive technology for learning social science
and Virtual/digital/app-based social science laboratory, Significance of social science
lab (physical/virtual) with reference to Children with Disabilities

3.4 Instructional material for teaching of social science: Time-lines &
Genealogical charts, Maps & Globes. literatures and journals. textbooks and
supplementary readers (in accessible formats), sources from ancient and
contemporary arts, heritage and culture, muscum multimedia, Television, Films
& Filmstrips, Social science games and c-contents and digital materials

3.5 Adaptations of curriculum and resource materials for teaching social sciences to
children with disabilities

Unit 1V: Assessment and Evaluation of Learning in Social Science

4.1 Assessment and Evaluation-Concept, nature and purpose, flexibility in assessment

4.2 Techniques of evaluating learner achievement in social Science: Written and
QOral tests, Observation Tools, Work Samples, Portfolio, Rubrics.

4.3 Assessment: tools and techniques of School Based Assessment, assessment
of holistic development

4.4 Construction of diagnostic test, teacher made achievement test and holistic
development report card

4.5 Adaptations of Evaluation Procedure for children with disabilities

Unit V: Social Science Teacher as a Rellective Practitioner

5.1 Being a reflective practitioner- use of action research

5.2 Developing an Action Research Plan for solving a problem in teaching-
learning of Social science

5.3 Case study- Need and Importance for a School Teacher

5.4 Development of a Professional Portfolio/ Teaching Journal

5.5 Competencies for teaching Social scienc_;:z_l'd"children with disabilities

Transaction

The student-teachers should - be encouraged to read literature, research studies and
articles. They will be encouraged-to participates in Journal’clubs social science circles,
local economy survey, l:vellhoqc} audits, role play .in- tudents parliament, democratic
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decision making, action-rescarch (e, e- commerce), case study (ep. digital cconomy),
quizzes, seminars, ficld trips, lectures, demonstrations, school visits and observations to

teach this course.

Course Work/ Practical/ Ficld Engagement
e Develop an Action Research Plan on a problem related to teaching and
learning in Social Science
= Adapt teaching learning materials (or a child with disubility
* Develop questions and achievement tests in social science
* Organize activities like quiz, mock-parliament, ficld trips & survey,
exhibitions and any other social science enrichment activitics in schools.

* Designing c-content related to social scicnce curriculum for children with

disabilities in an inclusive classroomn.

Recommended Readings
e Aggarwal, J. C. (2008). Principles, methods & techniques of teaching.
Vikas Publishing House Pvt Ltd., Mcerut. |

* Aggarwal, J.C. (2008). Tcaching of social studics: A practical approach.

Vikas Publishing House Pyt Lid., Mccerut.
* Batra, P. (2010). Social Scicnce Learning
Challenges. Sage Publications Pvt. Ltd., New Delhi.
e Chauhan, S. S. (2008). Innovations in teaching learning process.
Publishing House Pvt Ltd., New Delhi.
Dhand, H. (2009). Techniques of Teaching. APH Publishing Corporation, New

in Schools Perspective and

Vikas

Delhi.

e Duplass, J. A. (2009). Teaching eclementary social studies. Atlantic
Publishers, New Delhi.

o George, A. M., & Madam, A. (2009). Teaching Social Science in Schools,
NCERT, New Delhi,

« Mangal, S.K. (2004). Teaching of Social Science, Arya Book Depot, Delhi.

e Mangal, U. (2005). Samajik Shikshan, Arya Book Depot, New Delhi.

e NCERT (2023). National Curriculum Framework for School Education. New
Delhi:NCERT. (available at www.ncert.nic.in)

« NCERT (2014). Package in Social Sciences for Professional Development of In-
Service Teachers. New Delhi:NCERT. (available at www.ncert. nic.in)

e NCERT (2019). Pedagogy of Social Science. Natmnal ]mtlatwes for School Heads’

Ncw Delhl NCERT. (available at

and Teachers Holistic Advanccmcnt

www.ncert. nic. ll]) ST
* NCERT (2019). School Based Assessmen : ' nal mtlatwes for School Heads’ and
Teachers Holistic Advancement. Ncw'D Ihi:NCERT. (available at WWW ncert.nic.in)

e Rai, BC (1999). Methods of Tcachmgf. conomics Pfakashan Kendm;% 'irg:know.

e
A (2008) 'Iec.hnological foun

of education.

Re



Depot., Meerut.

Sharma, R.N. (2008).  Principles and techniques  of education.  Surjeet
Publications, Delhi.

-
Singh.  Y.K. (2009). Teaching of history: Modern methods.  APH
Publishing Corporation, New Delhi.

Stone, R. (2008). Best Practices for Teaching Social Studies: What Award-
Winning Classroom Teachers Do. Corwin, CA.
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(PEDAGOGY OF TEACHING HINDY _
STORRRH IS  AS (HIT-1V) B¥e 03 @R Qo W

ufy

U roTwH el B R ok wlRke Rdwnane ::\_\\z‘u Al aetia ) upd @) WwEn N
Hem S e | Uy R &) SR wanel 2w Rigve oo X G wy snnRa uiy @)
IS UR & UE SR WERT g ¥ i @ \} A WU @R 1 ug wownn R
@ i 1w & e wweelt Bt Rde w1 ok R s (Rgror @ eRaw o it wepal B W A
WA @ @R YSH H1M | WK g SieRiytu Wl & ddade O g unnet Ranl Y Rsdnona
SR SFHURTS aSrel- &l @1 2 ey e | TR wnt R, o IRGIANRA, 0w
SHlEuE, HYl & FEURPRE uggel SR g A i ) ¥ Y ue SIuR Nan @l )

ITT & izlrar ikB~:Pe Jkik fRigndt &

» O;fDr rFkk lekt ds thou vkSj fodkl esa fgUnh HkK'KK ds ;ksxnku Is ifjfpr ghsaxsA

e ewyHkwr Hkk’kk dkS”kyksa vkSj Hkk’kk vi/kxe esa mudh Hkwiedk dk vaaghko
djsaxsA

¢ bdkbZ fu;kstu vkSj ikB ;kstuk dh izf@;k ds dq”ky gksaxsA

e fgUnh f"k{k.k ds fof”’V O;kogkfjd mn~ns”;ksa ds fu/kkZj.k vkSj ys|ku esa l{ke
gksaxsA

e fgUnh f"k{k.k ds vf/kxe y{;ksa dh izkflr ds fy, iz:ksT; f"k{Kk.X fof/K;ksa dk iz ksy
djsaxsA

e fgUnh f"k{k.k ds mn~ns"; dh Igt izkfIr ds fy, Igk;d midj.kksa ds fuekZ.k vkSj
mi;ksx esa n{k gksaxsA

e Hkk'kk vf/kxe esa fo|ky; vk/kkfjr vkadyu izfof/K ds mizksx dq”RyrkiwoeZd
djsaxsA

» Hkk'kk vf/kxe esa fo|kfFkZ;ksa dh dfBukb;ksa ds fujkdj.k ds ty, {O;kRed
vugla/kku dk iz;ksx djsaxsA

ikB~;olrq
bdkbz % & fgUnh HTYT dh izd'fr, iz;ksT;rk SR "at| A

2.2 fgUnh Hkk’kk dk ukedj.k] laLdr Is fgUnh ds mn~Hko dh ;zi’@‘kﬁ\
2.3 fgUnh Hkk’kk esa mnwZ] vaxzsth vkSj laLd’r Is Iekfo’i*’“‘ \ &
2.3 fo”oHKK’kk vksj Hkfo’; HKK'kk ds :lk esa fgUnh 35 fodkl dk vkadyuA
2.¥ gUnh IkfgR; dk IkekU; ifjp;A o

2.4 gUnh x| IkfgR; dh fo/kk,i & dgkuh]
vkRedFkk vkSj

; '\\r/-n
6’2" = & &NISQIEM‘U‘H 25
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lal e fopy

¥ ‘.‘\
blchz 3 1 14 vi/kre db izd fr vkSj ikB fu;kstu
ERATTINR

kikk ds yi; vkS) mn~ns” A

:‘ IIHIH'-.:J'/ Iuskstu di izt | bidk egUo vkSj fuekZ.k-fof/kA
(.3 1kB;

_ Stubcdkifigs;) miskey vkSj egUon
LHIRB stk ds pk, 428, U vks) mudk f@;kUosuA

LIpUNh P RIK e KkukHed) cks/kkRed] dkS”kykRed vkSj :fpxr mn™~ns”;ksa dk
fufkkzy b a

bdkhz 3 & tpunh dh fofo/k fo/kkvksa ds f'k{k.k dh fof/k;ksa dk ifjp; vkSj mi;ksx
SEh A kiKY dh vko”;drk vkSj mi;ksfrrkA

3272 1" k{k.k dh vikZcks/k] ok[;k) fo”ys’k.k vkSj la;aDr fof/k dk ifip; vkSj budh
leehflede Ay

LI ik ke dh “kCnkikz dFku] [k.1MkUo;] Okl @17 lehikk fof /k dk ifjp; vkSj budh
miabrrk dk vkadyus
L4 O kd) kK dh ko™ drk vkSj misksfxrkA

4 Ojkdjk 1"k k dh fuzeu] vkreu] Hkk'kklalxZ vkSj ikB~;&iglrd fof/k:ksa dk
ew' kaduh

bdkbz ¢ & 1t vi/kxe& f'kik.k esa Igk;d lkefxz;ksa dk iz;ksx
@5 1" k{k.k midj.kksa dk lanHkZ] egUo vkSj ykHkA
22 VIfkrell"kik.k ds 03] j0,, 357 midj.kksa ds izdkjA
4.2.% n"; midj.k & “;keiv~V] pkvz] uD”kk] ekufp=] izfr:i] dk;2”kkhy izfr:i vkSj

lyS”k
dkMZ, Ikadsfrd Hkk’kk dh difza qur emeids, v[kckj] if=dkvksa vkSj igLrdksa
weife

dsiz;ksx dh fof/k vkSj vHkIA
4.4 JO; midj.k & dkWEISDV fMLd] JO; iglrd] Msth iglrdksa] vkbZ&ikWM
salife ds iz;ksx dh
fof/k vkSj vH;kIA
4.2.3 1498 midj.k 2 arafas T, @, a5 wErEE, ugos, te Y =
i usllessen izfri, wwefaes uD”kk] WalEs ekufp=) Tre. TR dk WS-
izfr:d, get-fod o urgagzs. v o witEs e e Igk;d s
sedii ds o esa iz;ksx dh fof/k vkSj miksfxrkA :
2.2 05|gnf.od midjkksa & Vsyhfotu] dE;wVj, MhthVy iglrd, -/, Sieeaa,
Hirsd
U vikSj fo”otky ds Igk;d rduhd o midj.kksa ds :i esa izksx dh fof/k vkSj
i ksfzrkA :
2.4 HEK Kk vf/kre esa HiK' kk iz;ksx”kkyk (HkkSfrd o v
vkSj leh{kka

9

kHKK'kh) ds iz:ksx dh fof/k
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Pe bdksg :{?d‘J-ITﬂT vf/kxe ds vkadyu o ewY;kadu dh izfof/k
L\-a g yu Of\gi,kadu dh ladYiuk] mn~ns"; vkSj egUo] a vkadyu nfesar 1 aelemst A
u; Skllﬁii‘[ T C{Wﬂwﬂamm. fo|ky; vk/kkfjr vkadyu dk lanHkZA
L3 ys[ku] iBu] Irys(k] Iqys[k] rhozys[ku] =qfVeqDr ys[ku] vk”kqHkk'k.k] dkO;ikB]
Xh{] vfHku;] laokn] f@;kdyki vkSj usr'Ro ds xq.kksa dk izfof/k Ykjk ewY;kadu @
3@ ds Hkk’kk vf/kxe dk lap;ho’Uk cukuk
WY Fedl @i ug e q Rizew, Yafie uhen iR STURWE IUM |
w4 fnO;kax fo | kfFkZ;ksa 3 g vkadyu g o srger i 3 wwaliion e @
HiEHE B RURE JGR SIATA

UIeusHhy o AT

Y UsTmH & dured A A Reguairm @ wRiRfw, arwle a=t ek
o, Aift-uilen, uedd iR sEeiew, Rftm frm Fx, SA- wmW
vairensf, sml vaTerensl, ol o wensh gy A Ruenfial & wfsa
wrfieRt e €1fl| 9% sfifem R ww & sgeielie st 8k wgem
& YA g ffte oi@d # eeefe-unor; oRgiemmy R S-arel 8k
Bfoea Rgwr wmell & o, e orfmenst ok I, weeifal iR
gfadifrarel # yrflerd & sawR uem fby W |

UTousmH Bd/izk;ksfxd dk;z/ W el R a1l &
o vk/kgfud Hkk’kk ds :lk esa fgUnh ds xq.kksa vkS;j fLFfr dk vugla/kku fooj.kA

3 o fgUnh f’k{k.k dh fdUgh nks v/kugru fof/k;ksa dk ifjp; ,0a buds mi;ksx dh

2 rgyukRed leh{kkA

e fgUnh f’k{k.k ds Jo.k] okpu vkSj ys[ku vf/kxe ds [Vhd ewY;kadu esa fo|ky;
vk/kkfjr vkadyu dh izfof/k ds mi;ksx dk fooj.kA

e fpUru nSufUnuh] iksVZQksfy;ks vkSj vkykspukRed fooj.kh ds mi;ksx dh leh{kk
vkSj budh izfrd'fr dk izLrgfrdj.kA

lanHkZ igLrdsa &
e ik.Ms;] JgfrdkUr (R0%0). fgUnh f”k{k.k % vfHkuo vk;ke],fDlI ifCyds”kal] nfj;kxat]

ubZ fnYyh
¢ eaxy)mek (Roow). fgUnh f"k{k.k] vk;Z cqd fMiks djksy ckx] ubZ fnYyh

e ik.Ms;] jke"kdy (eow). fgUnh f'k{k.k] fouksn iqLrd efUnj

e “kqgDy] jkepUn (R00%).z fgUnh [kfgR; dkb_f' C

e ykyljeu fegkih (RooR). fgUnh fk{k.K] jLrks

e flagllkfo=h Reo¥). fgUnh f*k{k k] BUVi\

. R e ¥ U (0%¥). AR Snawye
argefur SR s o, % o
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Pedagopy of Teaching English

Course Code: »
de: AS (¢) Credits: 02 Hours: 60

Introduction

This course w‘ill enable the learners (o gain a strong knowledge base in nature of English
Iangu;lge & literature, instructional planning and cvaluation. It will help learners in
zlppl)fmg‘ theory to practice in designing own materials and in planning lessons in
prep:u’atu_m for teaching-learning in inclusive classes. The course offers learners the
opportunity to explore in-depth aspects of ILnglish and to find out about the
f'lljprozlc'llcs and current practices of language (caching in relation to Indian and
fl‘ll’i:l'n:.lllol"lzll contexts. The course also cquips learncrs with analytical and
anL‘;.llg:,’lIIVC skills and provides a foundation in issucs related to English language
teaching, sccond language pedagogy, language acquisition, multicultural aspects of

language and multilingualism.

Objectives
After completing the course the student-teachers will be able to
« Explain the principles of language teaching, and cvolution and trends in

English literature.
» Prepare an instructional plan in English.
« Adapt various approaches and methods to teach English language
« Use various techniques to evaluate the achievement of the learner in English

Unit I: Nature of English Language & Literature

1.1 Principles of Language Teaching
Language Proficiency: Basic Interpersonal Communication Skills (BICS)

and Cognitive Academic Language Proficiency( CALP)
1.3 English Language in the school context: An Evolutionary Perspective

| 4 Current Trends in Modern English Literature in Indian context

1.5 Teaching as second language in [ndian context.

Unit II: Instructional Planning
2.1 Aims and objectives of Teaching English at different stages of schooling
2 2 Instructional Planning: Need and Importance
2.3 Unit and lesson plan: Need and Importance.

2.4 Procedure of Unit and Lesson Planning .
apting umts and lessons for chlldren with dlsabllmes

2.5 Planning and ad

Unit 1I1: Approaches and Metho of Teaclung Enghsh

3.1 Difference between an approach and a method




Coveco Wark/ Practieal/ Fisld Fnoavement
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3.2 Task . b:{scd’ approach, collaborative leaming, experiential leaming.
reﬂecllvg. inquiry-based approach, language across curriculum.
communicative language teaching, Bilingual, Multilingual, Eclectic and Constructive
approach -

3.3 Method Teaching of Prose, Poetry, Drama, Grammar and Vocabulary- 1)

Translation method. ii) Structural — Situational method. iii) Direct method 1v}
integrative method

3.4 Development of four basic language skills: Listening (comprehension). Spezling
(communication), Reading, and Writing

3.5 Accommodation in approaches and techniques in teaching children with diszbilitiss

* Unit IV: Instructional Materials

4.1 Importance of instructional material and their effective use
4.2 The use of the instructional aids for effective teeching of English:

o

Multimedia including chalk, digital/smart. flannel Board. Picturss Picturs—cuz-
outs, Charts, Tape-records. Radio, Television. mobile phone. Films & Filmstps.

ime cerda

Projector, Language Laboratory, Virtual lab. Language games. reading carcs.
Worksheets, Handouts, and literature.

4.3 Construction of a teacher made learning materials and other resurces for
English proficiency

4.4 Language learning and enrichment activities-storytime. book review, rezding buddiss.
book club, language circles, quizzes, discussions. debates. script writing and
composing, creative writing, writing portfolio

4.5 Adaptations of teaching material for children with disabilities

Unit V: Assessment and Evaluation

5.1 Assessment and Evaluation - Concept and Need, Flexibility in assessment

5.2 Assessing Language skills and Language elements (Vocabulary.
Grammar and Phonology)

5.3 Tools and techniques of Assessment, School Based Assessment in Engli
Assessment of Holistic Development

5.4 Error Analysis, Diagnostic Tests, Identification of Hard Spots and Enrichment

measurcs
5.5 Adaptation of Evaluation Tools and Formats for Children with Disabilities, designimg

of Individualized assessment procedure and holistic development report card.

Transaction ! ;
ent of leamers in English
lectures, literature-review,

teaching-learning  activities, interacti
s-languags fabs, virtual [zbs.

demonstrations and observations, expos

projects and assignments, preparatio
participation in quizzes, work_shops'_zijgla'_ :

—_—




Course Worlk/ Practical/ Field Engagement

- - ] e » H
Design teaching programme based on crror analysis
*  Develop : oL [ i Tecti i
(,‘ P an Action Research Plan for measuring the effectiveness of a given
teaching approach in English
Develop work sheet (interactive includin

¢ language games)
* Prepare worksheets to ¢

nrich vocabulary among secondary students with disabilities
* Develop lesson plans for the teaching of prose and poetry

- “ritic: .
Critically analyze any one poem or essay of a well known poet or writer

Recommended Readings

Agnibotri, R.K., & Khanna, A.L.(1996). English Grammar in context. Ratnasagar, Delhi.

* Allen, H., & Cambell, R. (1972). Teaching English as second Language, McGraw
Hill, New York. :

* Bharthi, T., & Hariprasad, M. (2004). Communicative English, Neelkamal
Publications, Hyderabad.

* Bhatia, K.K. (20006). Teaching and Learning English as a Foreign Language.
Kalyani Publishers, New Delhi.

* Bhatia, K.X., & Kaur, N. (2011). Teaching and Learning English as a Foreign
Language. Kalyani Publishers, Ludhiana.

* Bindra, R. (2005). Teaching of English. Radha Krishan Anand and Co., Jammu.

¢ Grellet, F.(1980). Developing Reading Skills, Cambridge University Press, New York.

* Krashen, D. (1992). Principles and Practice in Second Language Acquisition.
Pergamum Press Oxford.

* Kirishna Swamy (2003). Teaching English: Approaches. Methods and
Technigues. Macmillan Publication, New Delhi.

* NCERT (2014). Including Children with Special Needs-Primary Stage. New
Delhi:NCERT. (available at www.ncert.nic.in)

e NCERT (2015). Including Children with Special Needs-Upper Primary Stage. New
Delhi:NCERT. (available at www.ncert.nic.in)

o NCERT (2019). Pedagogy of Languages. National Initiatives for School Heads® and
Teachers Holistic Advancement. New Delhi:NCERT. (available at www.ncert.nic.in)

» NCERT (2019). School Based Assessment. National Initiatives for School Heads® and
Teachers Holistic Advancement. New Delhi:NCERT, (available at www.ncert.nic.in)

« NCERT (2022). National Curriculum Framewmk for - Foundational Stage. New
Delhi:NCERT. (available at www.ncert.nic.1 :

e NCERT (2023). National Curricufum

rk for School Education. New
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Shaik, M. & Gosh, R.N. (2005). Techniques of Teaching English.
Neelkamal Publications, Hyderabad.

Sharma, P. (2011). Teaching of English: Skill and Methods. Shipra Publication, Delhi.




Introduction To Disabilitics

Course Code: B Credits: 02 [ours: 60

Introduction

This course is designed 1o provide an overview (o disabilities. While specifically understanding the
types and nceds of various disabilitics, the course also aims to develop knowledge and
understanding about vital provisions as per the Rights of Persons with Disabilities Act (RPwD
2016) for empowering persons with disabilities. The course also intends to develop sensitivity
towards persons with disabilities which is essential while working and teaching children with

disabilitics

Objectives: After completing the course, the learners willbe able to:

« Explain the various terms associated with disabilities

« Classify various disabilities according to different frameworks

e Describe the vital provisions for empowering persons with disabilitics

e Give details of the prevalence, characteristics and needs of various disabilities

e Discuss the sensitivity to be kept in mind while working with persons with disabilities

Unit I: Basics of disability
1.1 Exceptionality: Concept, Types, Strengths and Characteristics
1.2 Diversity, Difficulty, Delay & Disability in lcarncrs
1.3 Myths and realities about disabilities. 2e- Twice exceptionality
1.4 21 Specified disabilities in RPwD (2016) and their educational implications
1.5 International Classification of Functioning (ICF) framework of WHO; inaccessible
environments as a source of barriers for learners with disabilities

Unit 2: Signilicant provisions for empowerment ol learners with disabilities in RPWD Act
(2016)

2.1 Respect for difference and acceptance of persons with disabilities as part of human diversity
2.2 Benchmark disabilities & high support needs

2.3 Reasonable accommodations, equality and equity

2.4 Accessibility & barrier free environment for different disabilitics

2.5 Effective participation and inclusion
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Unit 3 Characteristics, incidence, prevalence, types, and needs of persons withs
3.1 Locomotor disabilities and Muscular Dystrophy

3.2 Cerebral Palsy and other neurological conditions

3.3 Blindness and Low vision

3.4 Hearing impairment

3.5 Speech and language disabilities

Unit 4 Characteristics, incidence, prevalence, types, and needs of persons with;
4.1 Intellectual disability

4.2 Autism Spectrum Disorder

4.3 Specific Learning Disabilities

4.4 Multiple disability and deafblindness

4.5 Other disabilities included in the RPwD (2016)

Unit 5: Sensitivity while working with persons with disabilities

5.1 Use of respectable and ‘person first’ language and preserve identity
5.2 Avoid labeling except for certification purposes.

5.3 Uphold abilities and not limitations

5.4 Understand intersectionality of disability

5.5 Eliminate stercotypes

Transactions

Lectures, readings, group discussions and debates

Course work/Field engagements

« Making awareness posters for avoiding labeling , upholding strengths
e« Awareness programs on celebrating days allocated for specific disabilities
o Gathering state wise data about incidence of disability

Recommended readings:

e Batshaw. M. L., Roizen, N. J., & Lotrecchiano, G. R. (2012). Children with disabilities. Paul H

Brooks Publishing.

e Chavan, B.S, Ahme

& W., Gupta, RK. (2022).Comprehensive text book on disability. New
Delhi: JayPee brothers medical publishers (P) Ltd. e

«  Chauhan. N. K. (2023). Introduction to disabilities. Book E“,‘fl_a‘;':é:
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«  Dogbe, D8, Q.. Yebosh, K. XL (20201 [rroductien w speaal education aad disahility shiclies
LAMBERT Acadetnic Publis

*  Famell AF(2019). Bducadng special studeats: Xn inmoducton to provisiun for lezmers with
disabilities and disorders. Sage Publicanons.

¢ Hodkioson A (2009 Key issues i special educatoral aesds. disabilits and meinsiom SAGE
Publicatron Lid

* Johustone, DL (2001) Az weroduction to disabilitv. David Fultou Pubiisher

e Khatri, N (2023), [moroduction to disabtlivy. Walnur Pubiicauoen.

¢ Mot L E, & Martin, R (2016). Az infroduction o special educanon: Malony 3 differegcs
Pearsen

* Mushra P Reddy. K S. & Seidevic K (2021, Inrroducton o disabilines Nesfkams
Publications (P) Ltd (Hyderubad)

*  Rumaswamy. B. (2012). Introduction to disabilicy basic concerts and ssues. Xk
Publication.

e Shakespeare, T. (2018). Disability the basts. Routledire.

o Smith. J.. & Sewell. A. (2020). Introduction to special educational nesds. disabilits znd
tnclusion: a studear’s guide. SAGE Publicativn Lid

e Wearmouth, J. (2023). Spevial educaticnal needs and disabilicy. Reutledoe

e Westwood, P. (2013). What teachers need to know abour stodenrs with disabilines. 2CER
Press.

Web links

e hiups: depwd.ov.n acts

e hittps www cedisabilities.nie. i/ resourcess disabnlice -india

e hups:’ niugin/intminet sites/default files J438 pdf

Lt T Vs § e

o hrps:’ cdnbbsrs3waas cov.in/s3e38aean O a7 63 TR e pa i unfomis TN T TNTT

e hitross wwwonhtdemicanuplecad nhifdc Persans Disahilittes 3mar” ! pdf




Introduction to Education of Students with Disabilitics

Course Code: B2 Credits: 02 Hours: 60
Introduction

This course will enable the learners to pain knowledge about the developments in edueation of
children with disabilitics based on philosophical transformations, Govl initiatives, legal and policy
provisions, technology and research. The course will also provide knowledge about various
educational options and their infrastructural requirements and pedagogical practices. Learners, who
will be special educators after successfully completing the program, would also understand their
current role responsibilities and futuristic skills for education of ¢hildren with disabilities.
Objectives

After completing the course, the learners will be able to:

Discuss the developments on the basis of advancements that rationalize the change in trends in the

-

education of children with disabilities
e Describe the national initiatives and provisions for education children with disabilities and their families
« Explain the infrastructural requirements and pedagogical practices for various educational set ups

e Explain and undertake their role responsibilities as a special educator
Discuss the readiness required for the future for education of students with disabilities

Unit 1: Changing perspectives in the education of children with disabilities

1.1 Paradigm shift in the disability (re)habilitation models & its impact on education of

children with disabilities

1.2 Understanding the segregated special education, integrated education and inclusive
from the lens of policy provisions and recommendations of National Acts

education
ation commissions, Disability and Education policies, and International

provisions, Educ
frameworks

1.3 Technological advancements leading to changing perspectives towards education of children
with disabilities

1.4 Research in neuroscience and neuroplasticity contributing for early childhood education
and intervention

1.5 Concept of ‘high returns on early investment’ facilitating early identification and

intervention and education of children with disabilitics
Unit 2: Current initiatives for edu -ation of children with disabilities

2.1 Initiatives by various Ministries in setting up of CDEIC and DIEC centers and training of
facilitating early identification and intervention for inclusive education

Aganwadis for
2.2 Setting up and supporting of special schools, centers, vocational education; provisions of

various Govt schemes

B,Ed.Spl.Ed./2024-25
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1
2
2.3 ‘Divyanjan® as SE iy : : isi i )
. 1yy111_|a11 d.b SEDGs and their educational cmpowerment; provisions in NEP 2020 and
N.I[ll:)lldl (.lil vicular Framework for Foundational Stage (2022), National
Curricular Framework for Schoo| Education (2023)
24 Training regular schoo] teac

hers, norms for special educators, standards for teacher pupil

ratio for inclusive education and accommodations for learning as dirccted by Supreme Court

Judgment (2021)
Reservation of seats under RTE (2009) Act
and c-content guidelines, prov

]
h

and creating barrier free environment in schools
isions of open schooling

Unit 3:Changing role of a special educator

3.1 Sensitizing community and  Aganwadis for carly identification and intervention,
development of soft skills, attending skills and knowledge of ICT

3.2 Home visits and need based home training, informed choices, supporting for conducting
surveys as mentioned in RPwD Act (2016)

3.3 Assisting families in availing facilities in schemes, concessions and preparation of UDID
card and data management

34 Working with general school teachers for inclusive pedagogy and supporting basic skills for
learning for children with different disabilities

3.5 Undertaking action research and attending continuous rchabilitation and professional
development programs

Unit 4: Setting up of the special centres and curricular strategies in special schools (12 hrs)

4.1 Early intervention (below 3 years) infrastructural requirements, cross disability curriculum,
school readiness programs and transition planning

4.2 Foundational and preparatory (3 yrs to 11 yrs)infrastructural requirements and pedagogical
practices

4.3 Middle school (11yrs to 14 years) and secondary (14 yrs to 18 years) infrastructural
requirements and pedagogical practices, supporting carcer cducation of students with
disabilities.

4.4 Pedagogical practices for high support needs, multiple disabilities and independent living
skills

4.5 Maintaining school records and conducting parent meetings and programs for familics

Unit 5: Futuristic requirements for education of students with disabilities

5.1 Using technological tools and apps for casing and enhancing communicution, reading,
writing and computing i

5.2 Blended and Web-Based educational service for dis learning for reaching the
unrcached e s '

5.3  UDL (Universal designs for learning) fra

d,Spl.Ed./2024-25
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5.5

Al (Artificial intellipence) tols 1o surpass comunication barricrs, Al-powered assistive
robots for assisting students with socio-cmotional challenpes, Al tools for collecting and
preserving data for monitoring progress, fine-tuning teaching stratepics, and identify
potential learning roadblocks.

Education for life and carcer skills: Critical thinking, problem solving, reasoned decisions,
financial literacy, entreprencurship skills, collaborations and risk taking abilitics

Transaction:

Lectures, Symposiums, Desk reviews, Focus Group Discussions

Course work/Ficld engagements

-

Visits to various cducational set ups

Interacting with Adults with disabilities and Senior retired professionals
Readings and reflections of biographices and institutional reports

Flow chart of accessing Govt schemces

Recommended readings

Ajay Singh, Mark Viner, Chia Jung Yeh (2020). Special Education Design and Development Tools
for School Rehabilitation Professionals, 1GI Global, USA

Ange Anderson (2019). Virtual Reality, Augmented Reality and Artificial [ntelligence in
Special Education: A Practical Guide to Supporting Students with Learning Differences,
Routledge; 1st edition

B S Chavan, Wasim Ahmad, Raj Kumari Gupta (Eds). Comprehensive Textbook on
Disability (2022) ISBN: 978-93-5465-551-7 (2022), Jaypee brothers medical
publishers, New Delhi

Catlin Tucker, Katie Novak (2022). The Shift to Student-Led: Reimagining Classroom
Workflows with UDL and Blended Learning, Impress, LP

Chandra, S. (2023). Universal Design for Learning Addressing the Barriers, IP Innovative
Publication Pvt Ltd

Curricular framework for cross disability early intervention and school readiness, Pehal and
Nipun, published by RCI, AYJNISHD (D) and Pratham

Disability and Inclusion: From rationale 1o reality, Ratan Sarkar, Dr. Mumtaz Begum

Eds:, New Delhi ISBN: 978-81-8435-469-0Adyayan Publishers & Distributors,

Dr. Behzad Magbool, Prof. Jayanthi Pujari (Editor). Changing Scenario and Emerging
Trends in Special Education. Neclkamal publications

Dr. K. Ravikanth Rao and Dr. P. Dinakar (2016). Life Skills Education. Neelkamal
publishers, Hyderbad

Edward A. Polloway, James R. Patton, Loretta Serna, Jenevie W. Bailey (2012). Strategies
for Teaching Learners with Special Needs, Pearson publisher

G, Shirly., Kunnath, S K., Varghese, A., George, V M., (Eds) (2019). Disability: an
overview. Trivandrum, NISH. ISBN: 9788193985007.

G. Lokanadha Reddy (2015). Role Performance of Special Education Teachers: Problems

B.
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aud Prospeets, Discovery Publishing Pyt ltd

«  Himanpshu Das & Rajesh Ramachandran (2022). Challenges in Transition: Autism
Spectium Disorder ids, ISBN: 978-81-957612-1-0, published by NIEPMD, Chennai
(www.niepimd.inanican/publications)

o Reith Strorey, Paul Bates, Dawn Hunter (2008). The Roud Ahead Transition to Adult
lite tor Persons with Disabilities. Training Resource Netwaork, Inc

e Khursheed Ahmad Butt (2022). National 1ligher Lducation Policy 2020: How to Make It
LHappen? Atantic Publishers and Distributors (1) Ltd

o Lawrence, Arul AS & Thiyagarajan, P, (2021). Nation building through skill
tlu\'clupmcnl Tamil Nadu Open University. ISBN 978-81-951793-1-2

«  Mungal, S. K., Mangal, Shubhra (2019). Creating An Inclusive School. PHI Learning Pvt.
1.td

e Manpreet Singh Manna, Balamurugan Balusaimy, Meenakshi Sharma, Prithi Samuel (2023).
Blended Learning and MOOCs-A New Generation Education System. Taylor & Francis
aroup

e Marilyn Friend (2007) Special Education: Contemporary Perspectives for School
Professionals. Pearson publication

e Mark Viner. Ajay Singh, Michael 1. Shaughnessy (2022). Rescarch Anthology on Inclusive
Practices for Educators and Administrators in Special Education. IGI Global, USA

e Mubarak Singh (2010). Education of Children with Special Needs, 01 Edition, Kanishka Publishers
Distributors

« Narayan, Jayanthi (2005). Creating play environment for children with sensory
Impairment & additional disabilities

e Nawale, Arvind & Nivargi, M & Gangane, A & Tiwari, Sandya. (2018). An Introduction to
Life Skills. Macmillan Publishers ISBN: 9387914887

e Neeru Gupta (2017). Major Issues & Challenges in Special Education in India. Horizon
books

e S.L. Sharma, B.S. Ghuman and Shital Parkash (Eds.) (2018). Higher Education In India:
The Changing Scenario. Rawat publications.

e Samuel Kai Wah Chu, Rebecea 3. Reynolds, Nicole J. Tavares, Michele Notari, Celina
Wing Yi Lee (2018) 21st Century Skills Development Through Inquiry-Based Learning
From Theory to Practice. Springer Nature, Singapore

e Salish Chandra (2023). Universal Design for Learning Addressing the Barriers, 1P
Innovative Publication Pvt Ltd

e Verma. P, Panshikar, A & Gupta, Y (Eds.) (2019), Be the difference: equality & equity in
education. New Delhi, ISBN: 978-93-82884-94-1 S R publishing house.

e Yukti Sharma (2021). Inclusive Education Perspectives Praxis And Pedagogy, Pearson India

Web based readings

e hitps://cbseacademic.nic.in/web_mater iqliManudlw’handbook inclusive-education.pdf

e htips://ici-s.umn. ulufl1]u,/quh\cmeThnc]ut‘.lve eclucatlon stratcr_.les-tcxtboolc
e hips:/main.sci.gov.in/supr unccourl&Ol6)"((4];'6641 2016 3 150
Qct-2021.pdl - S
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hups:/manuwac.in/D DE-SelfLearnmaterial/ BEDD116DST Julvd.pdf

*  hups://n20.ncert.ory.in/ dfy ublication/otherpublications/tiicsnups 101 .pdf
. hllns:f/ncerl,nic_ﬂﬂaccesxibililx.php
. |_1:__Ip_s':’z’nccrl.nic,m/p;iﬁ('WSN-F/\Qs.Q(!f

- MMEEM{L@MM&UUH ‘otherpublications/SpecialNeeds. pdt
OChildren”20With?420L¢arnine®20Problems.pdf

. hlms:-’/nicpld.nic.inf’ljducalinsz%E
. hl[ns://uncsducﬂncscu.nrg/:lrk:/48223:’n1000(1I866] |

. htlps:!/www.bdu.ac.in/cde.fdocs/ebcoksz-
Ed/I/CONTEMPORAR Y%ZOINDIA%ZOAND%ZOEDUCAT[ON.ndF

. hllps:f/www.cduczltinn.uuv.inisitcsfupload files/'mhrd/files/document-

reports/Confluence.pdfl
/wwv.'.mlucmion,unv.in/silcs»"upload files mhrd/files/infocus slider/NCF-School-

*  hups:/
Education-Pre-Draft.pdf
hllns::’/www.education.uov.Infsitcsr’unload files/'mhrd/files/NEP Final Enclish 0.pdf

. hl!ns://www.hml.cdu.in/bcd/Basics-in-Education%EO(-.\'CERﬂ.ndf
. h1t;)s;:.waw.nicpid.nic.in’Handbook%200n%ZUEI(‘_pdf

. [1_!1,15:,""\L__Wﬂ\'.{n:gd.ugg;_gduqal:gn school 5029314%. pdf
htlns:-‘r’ww‘.v‘rcscarchQatc.ncl"nublicatiun,BTSU-H 128 _Combining_Anrificial Intelligence wi

th_Special Education

. htlps://www.ugc.gcv.inic-book/SKILL%ZOENG.pdf

* https://www.unicef.org/eap/media/642 1 /file/Education®20 for%20everv%20ability.p
df

* hups:/www. unicef.org/media/126506/file/UN [CEF-Right-to-Education-Children-
Disabilities-ENG.pdf

» https://www?2. ed.gov/documents/ai-report/ai-report.pdf
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LEquitable and Inclusive Education

Course Code: B 3 Credits: 02 [Hours: 60

Introduction:
-l:;:-t ourse is dem'gnqd to develop an understanding of equitable and inclusive education and

a ‘(“l ;:.:,mg diversity in ‘lhc mainstream classroom. It is also formulated in a way that the learners
will know th~c pedagogical practices and recognise ways in which different stakeholders can
collaborate for the success of inclusive education.

Objectives: After completing the course the learner will be able to

Explain the construct of inclusive education and the progression from segregation towards

.
valuing & and appreciating diversity in inclusive education.

. Explicate the national and key international policics and {rameworks facilitating inclusive
education.

. Enumerate the skills in adapting instructional strategies for tcaching in mainstream
classrooms.

. Describe the inclusive pedagogical practices and their relation to good teaching.

. Expound strategies for collaborative working and stakeholders' support in implementing

inclusive cducation.

rspectives

Unit 1: Introduction to Inclusive Education & Policy e
Styles, Linguistic & Socio-Cultural

1.1 Disability & Diversity; Diversity in Classrooms (Learning

Multiplicity)

1.2 Marginalisation vs. Inclusion: Mecaning & Delinition of Inclusive Education, Understanding
Barriers to Inclusive Education: Physical, Educational and Attitudinal

1.3 Changing Practices in Education of Children with Disabilities: Segregation,
Inclusion

1.4 National Commissions & P

1.5 International Declarations & Convel

Integration &

olicies Promoting Inclusive Education
1tions Promoting Inclusive Education

ccommodations & Planning

ar Adaptations
Requirements & Approaches

Unit 2: Adaptations, Reasonable A
2.1 Nced for Adaptations; Curricul
59 Disability-Specific Adaptation:
2.3 Importance of Communication & Language for Inclusive Classroom

2.4 Participation in Non-Academic Curricular Activities: Planning and Adaptations

25  Assessments Strategies for Facilitating Learning in an Inclusive Classroom

Unit 3: Inclusive Academic Instructions

3.1 Universal Design & Addressing Diversil
3.2 Universal Design for [earning: Understa
3.3 Inclusive Classroom Environment

3.4 Differcntial Instructions & Peer Mediated Instructions (Peer Tutoring, Peer Assisted

y: Meaning, Key Principles
nding Principles and Application to Classrooms

Learning)
3.5 Engaging Gifted Children: Cooperative Teaching Models

Unit 4: Supports and Collaborations for Inclusive Education
ment for all (Lesson Planning for d

4.1 Planning for Classroom ¢ngage

iffcrent Subjects)

Ed.Spl.£d./2024:25
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Advocacy & Leadership for Inclusion in Education: Stakeholders of Inclusive Education &
their Respensibilities

Resource rooms and the role of special educators
Integration of ICT tor Inclusion
Family Support & Community Involvement for Inclusion

it 3: Positive Behaviour Supports
Understanding behaviours: Topography. communicative and non-communicative functions,
internal and external {actors
Neurodivergent affirming strategies to promote positive behaviour support (€.g. using interest,
structure, visual strategies, selt-stimulatory behaviours, providing choices and control)
Understanding role of using motivation and teaching emotional regulation
Creaung predictable environments
Difterentiating between shutdowns, meltdowns and tantrums

Transactions
L‘II'UUP discussions following videos and visits. A debate for Inclusion vs. Segregation. Self-study
tor legislations and frameworks. Presentations and critical analysis of laws and policies.

Course work / Practical / Field Engagement

Visit Special Schools for at least two disabilities and at least two inclusive schools and write
obsenvation reports highlighting pedagogy

Prepare a checklist for accessibility in mainstream schools for children with disabilities

Design a poster on inclusive education considering policy concerns

Prepare a lesson plan on any one school subject of your choice using any one inclusive
academic instructional strategy

Recommended Readings

Bartlet, L. D., & Weisentein, G. R. (2003). Successful Inclusion for Educational Leaders. New
Jersey: Prentice Hall.

Chaote, 1. S. (1991). Successful Mainstreaming. Allyn and Bacon.

Choate, J. S. (1997). Successful Inclusive Teaching. Allyn and Bacon.

Daniels. 1. (1999). Inclusive Education. London: Kogan.

Deiner. . L. (1993). Resource for Teaching Children with Diverse Abilities, Florida: Harcourt
Brace and Company.

Dessent, T. (1987). Making Ordinary School Special. Jessica Kingsley Pub.

Gargiulo, R.M. Special Education in Contemporary Society: An Introduction to Exceptionality.
Belmont: Wadsworth.

Gartner, A., & Lipsky, D.D. (1997). Inclusion and School Reform Transferring America’s
Classrooms. Baltimore: P. H. Brookes Publishers.

Giuliant. G.A. & Picrangelo, R. (2007). Understanding, Developing and Writing IEPs. Corwin
press: Sage Publishers.

Gore. M.C. (2004) . Successful Inclusion Strategics for Sccond"u) and Middle School Teachers,
Crowin Press, Sage Publications.
Hegarthy, S. & Alur, M. (2002). Education ofChll _rcn with Specml Needs: from Segregation to
Inclusion, Corwin Press, Sage Publ:shcrs._
Karant. ., & Rozario, J. ((2003). Lear mg Dlsab:lmes in Indla‘ Sage Publlcatlons

Karten, T. J. (2007). More Inclusion Strateglcs that Work. Corwm Press SagePubhcatlons




King-Sears. M. (1994). Curriculum-Based Assessment in Special Education. California:
Singular Publicatons.

Lewis. R. B, & Doorlag, D. (1995). Teaching Special Students in the Mainstream. <41h Ed. New
Jersey: Pearson. )

McCormick, S. (1999). Instructing Students who Have Literacy Problems. 3rd Ed. New Jersey,
Pearson.

Rayner, S. (2007). Managing Special and Inclusive Education, Sage Publications.

Ryandak.D. L. & Alper, S. (1996). Curriculum Content for Students with Moderate and Severe
Disabilities in Inclusive Setting. Boston, Allyn and Bacon.

Sedlak. R. A & Schloss, P. C. (19806). Instructional Methods for Students with Learning and
Behaviour Problems. Allyn and Bacon. )

Stow L. & Selfe, L. (1989). Undcrsl:lnding Children with Special Needs. London: Unwin
Hyman. )
Tumbull. A., Tumnbull, R, Tumnbull, M., & Shank, D.L. (1995). Exceptional Lives: Special
Education in Today’s Schools. 2nd Ed. New Jersey: Prentice-Hall Inc. _ _
Viachou D. A. (1997). Struggles for Inclusive Education: An Ethnographic Study. Philadelphia:
Open University Press. _

Westwood. P. (2006). Commonsense Methods for Children with Special Educational Nc?c[s e
Strategies for the Regular Classroom. 4th Edition, London Routledge Falmer: Taylor & Francis
Group.
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Supportive Skills for Edueation of Children with Disabilities

Course Code: BS Credits: 2 Huowvsy ol

Introduction: This course 1s designed to assist the learmers in developing the basie shills peapiredd
for communication and undertaking educational practices for students with disabilities 1t s
introduced as a core course so that the learners are equipped with informanon, fundamentals aid

essential accommodations for students with dittferent disabilities who have vaced learming ald

communication needs.

Objectives: After completing the course the learner will be able to:

e Create a welcoming, safe and a barrier free learning enviconment for students with

disabilities

e Communicate with students using ISL, Tactile signs | speech reading technigues or AAC
methods

« [Lxhibit readiness for use of basics of Braille seript and mobility orientation

*  Use technology for facilitating learning

e Describe the basic assistance required for children for overconing literacy and numenwy

1ssues and funcuonal skills

Unit 1: Welcoming and safe school environment

1.1 Creating positive school climate, inclusive school policy, use of auditory, visual nnd
tactile signage and icons

Safe corridors. classrooms, windows with grills and student friendly spaces ineluding

1.2
toilets and drinking water
I3 Teaching and non-teaching stafl” displaying positive attitude and using inclusive

respectable language
1.4 Creating buddy systems, prevention of bullying, POCSO committee and redressal
cell

1.5 The power of embracing mistakes, rectifying and leaming from failures

Unit 2: Basics of ISL, Tactile signs & Speech reading lor students with HI or dealblindness or
other disabilities
2.1 Finger spelling and signing basic vocabulary ol names, numbers, colowrs, days,
months and question forms

Ed.Spl.Ld./2024:25
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Pre-Beaille skills tor the development of taetile sense

Lntroduetion to Braille alphabets in Uigdish, indi and Braitle of regional languages,
Nunerals, numbers amd sipns and symbols of busic operation in Braille

Colour contrasts and Tarpee print for low vision, Use ol tactile shapes Tor denoting
vartous objeets for sehool envitonment,

Ovientation and mobility instiactions and pre cune skills and protective techniques
Use of Multimedia books, sereen readers and magnificrs.

Unit+ Adapted communiention aids and AAC Methods for students with CP and ASD

N —

i
'

1.3
4

4.5

Communication cards, & displays, gupshup books, text to speceh and speech to text
Use ol adapted reading and writing instruments and appropriate positioning for
students with CP

Use ol structured, visual strategies, for ercating sensory [riendly and predictable
cnvironment for ASD

Using interests and motivation, sclf=stimulatory behavior and cecholalia to promote
learning

Using AACs to foster communication and learning in students with CP and ASD

Unit S: Supporting academic learning for students with ID and SLD

N

wn
b2

5.4
5.5
Transaction

Support in academics - Literacy and numeracy skills for students with SLD and ID.
Use of prior knowledge, colour coding, chunking, graphic organizers and
collaborative reading groups for reading

Use ol tablets, laptops, calculators for numeracy. Multimedia books for reading,
sketching, pointing and use of transparency and [ading strategy for writing and
numeracy

Functional academics for specific students with ID who have difficulty in learning
academics: Use ol suitable learning and functional aids. Breaking learning tasks into
small steps,

Selt-help skills - adaptations in the gadgets used to suit the need ol the students.
Adaptations ol tools and instruments, for salety of students with [D in work stations.

Lectures and readings for Unit 1. Demonstration and hands on training for all supportive

skills for Units 2, 3, 4 and 5

e Visit and inclusive school and prepa

Course work/Practical/Field Engagement

¢ a report on school climatc,f_éil:ibs and culture

1,5pl.Ed./2024-25
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*» Observation records of supportive skills as videos, photographs with permission

« Developing a portfolio based on supportive skills

Recommended readings

Advances in Information Communication Technology and Computing: Proceedings of

AICTC 2022. (2023). Germany: Springer Nature Singapore. ‘
Aggarwal, K. (2002). Handbook for parcnts of children with Disabilities. Planning
Commission. Govt. of India.

Asmita. H. (2006).Language and Communication
Bouck. E. C. (2015). Assistive Technology. Unite
Children with Visual Impairments: A Parents' Guide. (2000). Unite

_Kanishka Publication, New Delhi.

d States: SAGE Publications.
d States: Woodbine

House.

Creating Inclusion and Well-being for Margin
Dash. M. (2000). Education in India: Problems
and Distributors.

Dickinson, C., Hernandcz Trillo, A., Cros
and Management. Netherlands: Elsevier | lealth Sciences.

Dr. Premananda Mishra, K Srinivas Reddy, Dr. K. Sridevi (2021).
Disabilities. Neelkamal Publishers, Hyd

Dr. Sr. Alice Mathew. Learning Disabilitics and Remediation, Neel
Elaine Sutherland, Lesley-Anne Barnes Macfarlane (Eds) (2016) Implem
the United Nations Convention on the Rights of the Child, Best Interests,
being. Cambridge University Press

Foundations of Vision Rehabilitation Therapy. (
Printing House for the Blind.

Gargiulo, R. M., Kilgo, J. L. (2018). An Introduction to Young Children With Special

Needs: Birth Through Age Eight. United States: SAGE Publications.

Garry Hornby James M. Kauffman (eds) (2021). Special and Inclusive Education:

Perspectives, Challenges and Prospects. MDPI, Switzerland
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= Sibnath Deb (2018). An Fanpirical Investigation Into Child Atase znd SNegleet in fndz-
Burden, Impact and Protective Measures, Springer Nature, Singagiors

-

Fomkins, W. (2012). Indian Sign Language, United States: Doaver Pabilications,
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. hllps:/fics.cd,;mv/nccc/wwcf[)ncsa!pm_mcg_(jui,dg:{y;g{_r,;__j?_gur.-drzfi{;r_,a!r';'f«'f;'rlz_";/J;‘F_L_'_-"_.-:sd‘
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Guidanee and Counseling,

Course Code: I3 6(A) Credits: 02 1nurst obd
Introduction:

Guidance and counselling are vital in helping childien and their tunilies (o cope With Sress Al
find the right way to plan their programmes in education, voeation and daily Hving aetivites, This
course will empower the learners of this course (o understand puidanee and counselling, the (ypes

and context of counselling and apply the counselling and paidanee skitls o help students and thew
familics.

Objectives
Afer completing this course the learners will be able to

e Describe the coneept and meaning, of Counseling and Guidanee.

« Apply the skills of puidance and counseling in classtoom situations and with families
ol the students,

« Describe the process of development of self-imape and self-esteen,
« Discuss the types of counseling and guidance in special school and inclusive settings,
« Narrate the importance and scope of family counseling
Unit 1: Introduction to Guidance and Counseling,
1.1 . Guidance and Counseling: Delinition and Aims
1.2 . Areas of Guidanee and Counseling
1.3 Core conditions in counseling
1.4 Skills and competencies of a Counselor
1.5 Role of the teacher in guiding and counseling students with special cducational needs,
Unit 2: Applying Guidance and Counseling skills
2.1. Differentiating counseling and guidance
2.2. Ethics in counseling — e.g. Conlidentiality, anonymity, respect, empathy
2.3. Counsclor as a good listencer
2.4. Guiding the students and their familics on specific issues ¢.g, fmily issues, concems on
academic performance, special educational needs

2.5. Counseling on specific issues ¢.g. Career counseling, family issues that emotionally
affeet the students such as separation/death of dear ones, other trawmatic conditions
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Unit 3: Enhancing Selr Image and Selr Estiioii

3.L.Concept of Self as o lum

' an being,
3.2‘lJmlcrsmmlmg ¢motions,

feelings and changes
3.3.Growth to tutonomy

Yorennall - §
3.4.Personality development — role of the counsclor

3.5.Role of teacher in developing in children, self-esteem and respeeting feelings of others

Unit 4: Guidance and Counscling in Inclusive Bducation

4.1.Current status with reference to Indian schools

4.2, Types of Counseling: non directional, Child-centered, supportive, family members

4.3.Guidancce in Formal and In formal situations: Within and outside classroom,
vocational guidance

4.4.Group guidance: Group leadership styles and group processes

4.5.Challenges in group guidance

Unit S: Family counseling of students with special educational needs
5.1. Importance of establishing rapport with the family members.
5.2. Addressing family as a unit with focus on the student with special educational need.
5.3. Counseling siblings ar _other extended family members
5.4. Connecting home anr’jchuol — collaboration with school teachers and family
5.5. Record maintenance of guidance an‘mﬁu‘g interventions.

Transaction

The transaction for this course should be done with a perspective to enhance in the
learners the ability to become a “People-helper”. They should be able to appreciate
the role of a guide and counsellor in the school setting. Lecture discussions, role play
and case discussions should be adopted to facilitate understanding among the learners.

Course worlk/Practical/Field Engagement

I. Counselling and report writing on a selected client/family
II. Conduct of a simulated parent counselling session

ITI.Review documents on vocational guidance and write an essay.

Recommended Readings

 Naik, P.S. (2013). Counselling Skills for Educationists. New Delhi; Soujanya Books.
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Nayak, A.K. (1997). Guidance and Counsclling. New Delhi: APH Publishing.
Rao, V. K., & Reddy, R.S. (2003). Academic Environment: Advice, Counsel and
Activitics. New Delhi: Soujanya Books.

Shal, A. (2008). Basics in Guidance and Counselling. New Delhi: Global Vision
Publishing House.

Sharma, V.K. (2022), Administration and Training of Educational and Vocational

Guidance. New Delhi: Soujanya Books.

Mechrotra, N (2016). A resource book on disability studies in India,
Illlns:f/www.inu.ac.in/Fucully;’niliI<a/A%20READER'%QUON%ZDDISABILITY%ZOS

TUDIESY20IN%20INDIA.pdf
hitps://epyvankosh.ac.in/bitstream/123456789/4629 1/ 1 /BESE-132B4E . pdf

hups:/www.niepid.nic.in/Protocol_Psy.pdf

https://www.mheducation.co.in/counselling-and-guidance-978 | 259005077-india
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POSITIVE BEHAVIOUR SUPPORTS

Course Code: Bo (B) Credits: 02 Iours: 60

Introduction: Aligned with the principles of inclusive education, Positive Behaviour Supporls
foster a posttive atmosphere in which all individuals feel supported, valued and encouraged. A
cructal aspect of eftective special education, PBS helps us understand and address behaviours that
may otherwise seem challenging and also promote an inclusive environment where students with
disabilities are actively engaged and included in all aspects of school life. This thereby lacilitates
the learning, growth and development along with the overall well-being of all individuals including

those with disabilities.
Objectives:
After undertaking the course the learners will be able to

Develop an understanding of the underlying principles and assumptions of positive

chaviour support
« Use various measures of behavioural assessment.
Integrate techniques and methods of positive support in teaching and learning environments

« Select suitable strategics for managing challenging behaviours.

Unit 1: Understanding Behaviour

[.1 Behaviour — Definition, features

1.2 Understanding behaviours — Topography and [unctions of behaviour

1.3 Understanding the communicative and non-communicative functions of behaviours
1.4 Role of internal factors (pain, hormones, sleep, physical and mental health and medication)
1.5 Role of external factors (unpredictability, lack of clarity, sudden changes)

Unit 2: Promoting Positive Support

2.1 Functional Analysis of Behaviour

2.2 Differentiating between shutdowns, meltdowns and tantrums

2.3 Understanding focused interests and motivations

2.4 Importance and benefits of self-stimulatory behaviours

2.5 Understanding sensory processing

Unit 3: Positive Strategies for Behaviour Support

Proactive, Active and reactive strategies

Using interests to p Inote positive be! Yiours

Using structure and visual strategies to promote positive behaviour
Providing choices, agency and control

Teaching emotional regulation

L) L) Lo Lo Ly
th B b

@%f
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Unit 4: Key Elements

4.1
4.2
43
4.4
4.5

Fostering safe and positive relationships

Fair and predictable consequences

Differentiated instructions

Significance of environmental modifications
Creating sensory-friendly, predictable environments

Unit 5: Developing Behaviour Support Plans

5.1
5.2
5.3
5.4
5.5

Understanding individual behaviour

Limitations and negative impact of the use of aversive and punishment procedures
Data-driven decision making

Collaboration and teamwork

Writing Individualised Positive Behaviour Support Plan

Transaction

The concepts may be explained through real-lifc examples and sclected case studies. Learners may
be encouraged to conduct hands-on observations and critically review the materials.

Lectures and discussions
Field visits
Hands-on experiential demonstrations

Workshops and seminars
Self-study and use of online resources

Presentations and projects

Course work/Practical/Field Engagement

Observation and functional analysis of the behaviour
Development of an individualised PBS plan in different settings: educational, home, public

places

Recommended Readings

https://www.unicef.org/easterncaribbean/media/1191/file/7-Key-Steps-to-Implementing-Positive-
Behavioural-Systems-at-You-School-2017.pdf
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Early Childhoed Care and Education
Course Code: Bo (O) Credits: 02 Hours: 60

Introduction

The course is designed to provide the leamers with an insight into importancs of
cacly childhood period especially the critical period of growth and develep
Kaoewledge about the Domains of development and important milsstenss of ovpical
children in this course will help in tdentifving delays. at nsk children and ret

T
1 supgoriad

or assessments. The identified young children with disabilities could be sup

Lot

o
through interventional play based activities in an ECCE program. So the overzll amm
of the course is to facilitate inclusion ECCE practices nght from the start

Qbjectives

Aftter undertaking the course the student-teachers will be able to

Explain the varicus domains of development.

e Describe ways to identify at risk children and use screening tools
Describe the provisions and requirements for ECCE

e Enumerate the inclusive early education pedagogical practices.

» Describe the requirements for school readiness and transitioning

Unit 1: The Early Years: An Ovenview
1.1 Growth and development — Factors affecting growth aad development. Principles of
development. ages and stages of development
1.2 Critical period of development and Neural Plasticity

13 Sensitive Periods of Learning: Maria Montessori’s Framework & Windows of

opportunity for learning
1.+ Domains of dsvelopment: 1)Physical. motor & health 2) Communication aod
language. 3) Cognition. 4) Socio-emotional 2 i 3) Approaches to learmung

1.5 Significant milestones under each domain and red flags

Unit2: Early Childhood Education & Intervention

2.1 Young children at risk as a result of physical and environmental factors and these resulsins

from individual and family circumstances.
Developmental checklists for screening & refermals
Developmental Systems Model for Early Intervention
G bility approach for early intervention

[N}

.

Is2

[ I E [ B T N |

4 Cros
.5 Play

sd
as a tool for screening children

Ll

B.ED.SpLEQ /202425
 Coungitof Inciz €0



Lnit 3t Reguirements and provisions for luclusive ECE

Service Delivery systems tor ECCE and El @ ICDS under Ministry off Women &

Child developmient. DECIC under MoH and CDEIC under DEPwWD of MSJI&E

The svusystem model tor inclusive ECCE: Provisions at individual (child and family

cutcumes) muere svstem (Peer and teacher interactions), meso system (curriculum

and protessional team approach) |, exosytem (community participation), and macro-

leve! (nauonal policy provisions).

Nauenal and Glebal provistons: UNCRC (1989) & Protocols, The comiuuission for

protecuen of child nights (2003), Prohibition of child marriage Act (2006),POCSO

(2012). Juvenile Justice (Care and Protection of Children) Act (2015), Child labour

(Prohibition and Regulation) Amendment Act (2016) NEP 2020 provisions for

ECCE

<+ Setung up of Inclusive ECCE: Infrastructural requirements, curriculum and
collzborative practices

3 lmportance of Natural Environments and role of family in developing

Individualized Family Service Plan (1FSP)

et
i

Vet
(B

fad
Lys

Yad

'll

Unit 4 Inclusive Pedagogical practices

+.1 Integrating Theories of Development into pedagogical practices

12 Types and Stages of play — Symbolic play and its importance for the children with
Disabilites

=3 UDL based actuvities in ECCE

+.+ Developing Creativity. critical thinking. language, communication, Literacy,
Numerzacy through Activity Based Learning

2.3 Developing musical, aesthetic, scientific &cultural Skills in young children

Unit = School Readiness and Transitions

L)

3.1 Children’s readiness tor school and school readiness for children

3 2 Indicartors of school readiness

h
|~

Trznsitioning from Home to inclusive ECCE

[P 1]

_3 Trensitioning trom inclusive ECCE to inclusive schools

Pracrical’ Field Engagements

» Developing a journal on developmental milestones & learning timelines of
children from O to 8 years :

» Participation in workshop & develop five creative teaching learning materials
for children in inclusive early childhood education programs =
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« Develop and IFSP and a Transition plan

Transactions

Visits, Observations & Workshops.

Suggested Readings

Barbour, N., & Seccfeldt, C. (1998). Early Childhood Education An
Introduction (4" Ed). U.K: Prentice Hall.

Broman, B. C. (1978). The Early Ycars 1n Childhood Education. Chicago
Rand McNally College Publishing Company.

Catron, C.E., & Allen, J. (1993). Early Childhood Curriculum. New York:
MacMillanPublishing Company.

Loendon:

Costello, P.M. (2000). Thinking Skills & Early Childhood Education
DavidFulton Publishers.

Dahlberg, G., Moss, . & Pence, A. (2007). Beyond Quality 1n Early Chil
Carcand Education. (2™ Ed.). New York: Routledge Pubbcation.
Desparabhu, S. (2019). Early Childhood Special Education - An Introduction.
Kanishka Publishers, Distributors. New Delhi

Dunn, S.G., & Dunn, K. (1992). Teaching Elementary students through their
3-6. Massachusetis:

dhood

Andividual learning styles: Practical approaches for grades
Allyn & Bacon.

Cross Framework for Cross Disability Early Intervention & School Readiness
PEHAL (Birth to 3 ycars) NIPUN Inclusive (3 to 6 years) RCI DEPwWD of

MSJE htips:/rehabcouncil. nic.in/sites/defaulv/files/pratham_book. pdf

Guralnick, M.J. (2005). The Developmental  Systems Approach to Early
Intervention: Brookes Publication.

Klausmeir, H. J., & Sipple, T.S. (1980). Learning & Teaching Concepts. A
strategy fortesting applications of theory. New York: Academic Press.
Mohanty, J., & Mobhanty, B. (1999). Early Childhood Care and Education.
Delhi: Offset Printers.
Mohite. P. & Prochner, L. (2008). Early Childhood Care and Education.
Concept publishing Company. New Delhi.

NCFFS (2022) National Curricular for Foundational Stage , NCERT,DOSEL,

MoE New Delhi
Sen Gupta, M. (2009). Early Childhood Care and Education. PHI Learning

Private Limited. New Delhi. :
Venkatacharya, P., Reddy, K. S. & Shridevi, k. (2018). Early Childhood Care
and Education. Neelkamal Publications Private Limited. New Delhi.
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Web references

hups:.f;dcnl.\;.wnshinutnn.cdm’chdd-‘uuraIni{:k.fpdl‘:;r'ovcr\'icw dev_svstems.pdf

« hups:/wed.nic.in/sites/default/files/national ecce curr framework final 03022014%2
0%282%29 1. pdf

» hups:/ncert.nic.in/dee/pdf/smooth successful.pdf

e hutps://neert.nic.in/pdf/VidvaPravesh Guidelines Gradel.pdf

* hups:/www.right-to-education.org/issue-page’earlv-childhood-care-and-education

* https://itpd.ncert.gov.in/pluginfile.php/1341285/mod resource/content/1/1 7 eng ccce
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Community-Based Rehabilitation

Conrae Code: Bo (D) Credits: 02 1lours: 60

itroduetion:

The course is desipgned to help the learners understand the importance of Community Based
[tehabihtanon, and its impact on the lives of persons with other disabilities. The course will also
ficilitate the leaming about mobilising the resources from the community and its utilisation for the
henelit ol persons with disabilities and their families. The course content provides inputs about role
al O1MDs, siblings” groups, SHGs and will help to gain knowledge about participatory approach in
CHR.

Objeetives
Aller completing this course the learners will be able to
e Lixplain the concept, principles and scope of community-based rehabilitation.
¢ Learn the strategies for promoting public participation in CBR.
o Apply suitable methods for preparing persons with disability for rehabilitation within
e the community.,
o Provide need-based training to persons with disabilities.
»  Develop an understanding of the role of government and global agencies in CBR.
e Develop an understanding of the roles played by OPD members and siblings

Unit 1 Introduction to Community Based Rehabilitation (CBR)
[.1 Conceptand Delinition of CBR

[.2 Principles of CBR

1.3 Dillerence between CBR and Institutional Living

1.4 Socio-cultural and Economic Contexts of CBR

1.5 Scope and Inclusion of CBR in Government Policies and Programs

Unit 2: Preparing Community for CBR

2.1 Awareness Program-Types and Methods

2.2 Advocaey - Citizen and Sell

2.3 Focus Group Discussion

2.4 Family Counselling and Family Support Groups
2.5 CBR and Corporate Social Responsibility

Unit 3: Preparing Persons with Disability for CBR

3.1 School Fducation: Person-Centred Planning, and Peer Group Support

3.2 Transition: Individual Transition Plan, Dev. pment of Sell Determination and Sell
Management Skills

3.3 Community Related Vocational Training

3.4 Skill Training for Living within Community

3.5 Communily Based Employment and Higher Education

Unit 4;: Inclusive Community Development

4.1 Community, Disability and Development

4,2 Mapping of resources in the community

4.3 Advocacy and collaboration with government departments
4.4 [dentifying needs of families and developing IFSP

4.5 Disability and poverty

7

B.6d.Spl.£d./2024-25
* Rehabilitation Council of India 64



Unit 5: Mobilising Community for inclusion of persons with disabilities
I Promoting OPD and (heir roles in CBR
3 promoting Sibling Groups

3 Inclusion of PwDs SIHG

4 Inclusion vf PwDs n Panchayat-Raj

S Participatory approach of CBR

i A

n tn n

I'ransaction

Besides the lecture mel
selected case studies, ¢l
SHGs.

may be transacted through discussion on

hod the topics in this course
ty to interact with OPDs and

asstoom seminar/debates and visit to communi

Course work / Field Lngagement
e Visit an ongoing CBR progr
e Organize a communily awareness program
« Conduct a tocus group discussion on a selected d

am and wrile a report on its cfficacy
isability issue with school/college
e students

Recommended readings

« Loveday, M., (2000). The HELP Guide for Community Based Rehabilitation \Workers:

A Training Manual. Global-HIELP Publications, California.

« McConkey. R. and O'Tool. B (Eds). Innovations in Developing Count
with Disabilities, P.1. Brookes, Baltimore.

« Neufelt, A. and Albright. A (1998). Disability and Self-Directed Employment:
Business Development Model. Campus Press Inc. York University.

« Peat, M. (1997). Community Based Rehabilitation, W.B. Saunders Company.

« Scheme of Assistance to Disabled for Purposes of Fitting of Aids/Appliances(2014).
Ministry of Social Welfare, Govt. of India, New Delhi.
« Scheme of Assistance 10 Organizations for Disabled I’
Welfare, Govt. of India, New Delhi.
- WHO .(1982). Community Based Rehabilitation — Report of a WHO International
Consultation, Colombo, Sri Lanka, 28 June-3 July. WHO (RHB/IR/82.1)

« WIHO .(1984). "Rehabilitation For AIl" in World Ilealth Magazine, WHO, Geneva.

ries for People

ersons. Ministry of Social

 B.ESPLEd./2024-25
Rehabilitation Council of india 65



Application ot ICT e Fducation
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Aller cuiploting the uarse, the learnees will be alble o

o Cuuge the van tng ditnenstons fn mespect o ICT ard Applications i Spectal Educaten.

o Delingate the spavtal roles o ICT Applicatens.

e Acguue Bemiliariy with Dideeent Medes of Corpputes-Based Leamumg
e Desottbe the apphicaton of IOT w lnelustve seups

o Eplain the poliey provistens tor ICT

Unit 13 Information Connmunication Technelogy (ICT) and Special Education

Srofmisiraion 2o Rasearcs

1.1 Meaning. Detinitions i luportanee ot ICT
1.2 Sevpe of ICT in Teaching Leaming Process, Assessrment, A
1.3 Role ot IO U in "Construction of Krew ladge” (Coastruetnasat L ICD
14 Dntegrating 1T we Special Eduweation and tts Application

1.4 Challenges of ICT i Educatien

Unit 2: ICT. Computer and Communications
2.1 Comrnunicative Skills & ICT (Suppuorting Listening. Spealdng. Readimg & Wrmzmg or
ditterent groups)

22 Mass Conununication Media: Radie, Televiston. Newspaper, Maguzines, Iztermer Ses =

Soctal Meda
> 3 Computers: Functional Knowledge, Using Word Provessing. Spreadsiet sod Presentation

Sottware

2.4 Computer as a Learning Tool: Etfective Browsing: Cross Collating Knowledge from Vared
Sourees

2.5 Communication with Stakeholders & Use ot [CT

Unit 3: Visualising Technology-Supported Learning Situatiens

~tion of Learning Schemes and Planaing lnteractive Use of ICT

3.1 Prepa

3.2 Developing PPT Slide Show tor Classreom

3.3 Organising virtual classroom and virtual meetings SIRE
\_;-"
e

. A
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tg Teleconterencing and Video-Conlin CHY

3 F g

* 3 Assessment Strategies and Seope ot 101

Unit 32 1CT Ecosystem tor Inclusive Education

1
~-

b

5

Creanng ICT Ecosystem in the school tor welisive education - hardware, sollwire -
2 Use of OFRs: Free and Open Sowree Solware (FOSS)

3 Assistive Technologies and 1CT tor plannim: and clissroom management

< MOOCs, ¢ groups, e-forums, ete (Natonal Tevel Initiatives)

S BE-Classroom: Coneept, and Required Adaptations for Students with Disabilities

Unit 5t Policy, Legal & Ethical Concerns

ALy

A

I Security Threats and Measures: Cyber privacy and Netiquelte
2 National Level initiatives for promotion of E-leaming

3 Ethical Practices: Cyber laws and Child Sa fety

3 4 Internauonal and National Palicy coneerns on Use of 1CT in education
3.3 Overview of WCAG (Web Content Access Guidelines)

Course Work/ Practical/ Field Engagement (any Two of the following)

L.

IL.

Develop 2 script on any topic of your choice. Conduct an interview with an expert on the
selected topic to prepare an audio or video program of 15 minutes duration
Prepare a PPT by inserting photos and videos on a topic ol your choice

III. Create your email account as well as design a blog

IV,
V. Analyse OERs on National Platform, write the features and characteristics of these OERs

Enrol and complete MOOC courses in Swayam Portal

Suggested Reading

Kozma, R.B. (2003). Technology, Innovation, and Educational Change: A Global
Perspective: A Report of the Second Information Technology in Education Study, Module 2.
International Society for Technology in Education,

Abbot, C. (2001). ICT: Changing Education. Routledge Falmer,

Florian, L., & Hegarty J. (2004). ICT and Special Educational Needs: A Tool for Inclusion.
Open University Press. Mawdenhead.

CEMCA (2016). Resource Book on ICT Integrated Teacher Education. The Commonwealth
Educational Media Centre for Asia (CEMCA).

UNESCO (2023). UNESCO's ICT Competency Framework for Teachers
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Disability, SEDGs, and Gender

Course Code: B 6 (I) Credits: 02 Ilours: 60

Introduction

about the intersectionality of
aged Groups (SEDGs). The
persons with disabilities

This course will prepare learners to develop an understanding
disability with Gender and other Socio Economic disadvant
purpose is to inculcate the human oneness and valuing and respecting
regardless of their socio-cultural identities, gender, geographical conditions and socio-
economic backgrounds. This course is also aimed at creating awareness among the learners
about the legal provisions for empowerment of persons with disabilitics belonging to different
socio-economically disadvantaged groups (SEDGs). The expected long term benefit is to
develop knowledge, skills and attitude among learners about the sensitivity and vital points of
considerations while planning and executing learning activities for students with disabilities
belonging to diverse SEDGs.

Objectives

After completion of this course the student-teachers will be able to

« Develop an understanding of human rights based approach in context of disability, human
values and co-existence of disability among socio-economically disadvantaged groups..

« Explain the socio-demographic perspectives of gender and disabilities, compounding
impact of gender and disability, legal safeguard for girls and transgender and gendered
experiences of students with disabilities.

« Describe the socio-cultural and educational issues and concerns of students with
disabilities belonging to Socio-cultural groups (ST, SC, OBC and Minorities),
educational programmes and role of a teacher.

« Illustrate the challenges in education of students residing in difficult and aversive geographical

terrains, educational initiative and role of a teacher

Enlist the challenges faced by children with disabilities in difficult circumstances, analyse the

disadvantageous impact on the CwDs and plan out the educational intervention

programmes for them.

Unit 1: Human Rights, human values and disability

1.1 Human rights-based approach: Concept, history and advantages

1.2 Principles of human rights-based approach- Equality and non-discrimination, universality &
inalienability, ~participation and inclusion, interdependence and interrelatedness,
accountability and rule of law

[ 3 Instruments of human rights system- Legal ﬂ'amcwork‘s, policies & progranimcs;;'rcsatt1'ccs
and supports, public awareness-information, cducation and communication  (IEC),
establishments, networking and collaborations with different societal spheres i

1.4 Human values and disability- Social existence of disability, human diversity
empowerment, enforceability, indivisibility, participation, legal and social protec
and security, and advocacy R

e te
ind rights,

safety -
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.’IC«..H} _D::‘au',-an:ag:d GroupstSEDGs) ang hu
social and (ezal identities, their socio-economic conditions, em
HeStl caw. ecucanon, employment, fegal protection and justic
services. socizl inclusion and communiry participation

man empowerment— SEDGs-
posverment provisions for their
€, accessible public spaces and

Unit 2: Gender Identity and disability

2.1 Gender and socialization racti -nde : s
e practices gender and sex, stigma and discrimination,

gender roles and responsibilities, socialization of boys, girls and transgender in family

404 socIety.

g B i A T e T = -
..._“D:a-ii:l{ff_f.usl.?OC—IJEIZZ.I{_UOH practices- gcnde‘red disability, stigma and discrimination,
tolence, ndividuals with disability and their roles and responsibilities, socialization
S 3<Er ’boys. girls and tranngnder with disability in family and society.

2. ega_! safe guards for girls and transgender with and without disability- Constitutional
provisions, PWDV Act 2005, POCS0-2012. JJ Act 2015, RTE (amendment) Act 2012
and. RPwD Act 2016, Transgender Persons (Protection of Rights) Act, 2019, The Criminal
‘ Law (Amendment) Act. 2013 & 2018

2.4Gendered experience of students with disability- Residential and non-residential schools,
clasgrooms and beyond, curriculum, learning activities, textbooks, assessment,
equity and social role valorization, implications for teaching and learning in different
leaming centres.

2.3 ?ducuuonal initiatives and teachers’ role: Policy. schemes and programmes, gender inclusion
fund. measures for empowerment of girls, women and transgender with disability on
enhancing quality of their socio-economic conditions, education, health (including sexual,
reproductive and mental health), employment, life-style.

Unit 3: Disability and Socio-cultural groups

3.1Socio-Cultural Groups- Constitutional and social identities, educational and social
rights, policy and programmes for scheduled tribes, scheduled castes, other backward
classes, linguistic and religious minority groups.

3.2S50cio-educational issues and concerns- marginalization, discrimination and social
cxclusion, harassment, poverty, social mores & customs, language, inaccessibility to quality
schools.

3.3 Gendered disability among socio-cultural groups- multiple and compound impacts of
disability and disadvanatgedness, lack of resources and supports, underrepresentation in
schools.

3.4 Educational initiatives: Identification of untapped talents among SEDGs, inclusion fund, up
gradation and strengthening of schooling system, academic activities under tribal sub-plan
and scheduled caste sub plan, relaxations and reservation schemes, scholarships and other
incentive schemes.

3.5Teachers’ role in promoting equality and inclusion- respect and acceptance of socio-cultural
conditions, contextualization of curriculum, multilingual pedagogical approach, skills of
multi-grade teaching, identification of socio-cultural milicu and other resources, use of socio-
cultural capital of learners in teaching and learning.

Unit 4: Disability and Geographical conditions .
4.1 Geography and disparity in education - inter and intra states dispaﬁlty_,: poverty, specific
issues of coastal areas, hilly areas, dessert, natural disasters prone areas, developmental
projects area, international boundaries area. a _
4.2 Geographical conditions and disability- issues related to different g_gogrqphtcal terrains,
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access o eduecatio _ Eie | - o
CALON, aecess 1o relwbilitation services, infastctarl conditions, lanpuage

and cultuee, availability estsivendla , ' i icatl
wailability and aecessibility of resourees, services, information, colnmunication
andd tanspot, '

JoaVdueational  mttintives | .
witanves i diteult terains: Govermment sehemes el prograninies,

}Ill\‘l'\k‘l\l}tﬂl n u\.x'pn'utiunul districts. PR Now 15 point propranimes, Special Lidueation
Zones, h!wcml Bdueation Zoues, residentinl schooling, alternative forms ol schooling,
scholacships and other incentive sehiemes. |

‘l.-lF.ucu[ _goveranee and  collaboration:  understanding  the  local  povernanee, resource
ulcuullcx!lmn and resouree mobilization, collaboration  with el organizations and
conununity,

-;_;»lv-‘u-.laprs' ole in promoting equality and - inclusion- understandiog the  peographical
conditions and Tearming needs of children, adjustment of learming spaces, adaptation: and
u\:cnmmmlulum in scheduling ol Tearning netivities and: timings, adaptation in curriculun,
teaching-learming, assessment, harmessing techinology.

Uuil_S: l)lisuhilily. Socio-cconomic nud other disndvantaged conditions

S !)’-““h“i‘l)‘ and poverty: Occurtence of disability, discrimination and vulnerability, other
interacting factors like family interaction, child rearing, nutrition, socinl and physical well-
being, employment.

5.2 Disability in migrant community, refugees, construction workers- CwDs in migrating
familics, ambiguous sense ol belongingness, lack of housing and inaceessible living
arrangements, experiences ol simullancous diserimination, health and social relations, sense
ol helplessness.

5.3Children with disability in chronic distress and al risk conditions- CwDs of chronically ill
parent(s), sex-workers, single parents, prisoners, CwDs in juvcnilcinhscl'vnlinn homes,
CwDs engaged in substance abused, CwDs living in vulnerable situations, orphans with
disabilitics, child beggars, destitute CwDs, victims with disabilitics o or CwDs of victims ol
traflicking, victims with disabilitics of disasters, social conllicts, war and other human
actions.

5 4 Educational initiatives:  Policy, schemes and  programmes,  short-term mitigating
interventions and long term sustainable interventions, educational opportunities in mobile
schools, schools on wheel/tents, porta-cabin schools, | sarning, in shelter homes, services of
counsclors, social workers and volunteers as in NEP 2020.

5.5Teachers’ role in promoting cquality and inclusion- learning opportunities in difficult
situations, curricula alignment, designing of portable learning aids, package programming and
digital cducation, developing information and community support mechanism, working with
family in distress, identifying and use of strengths within at risk community, resource fulness

and service provision in crisis situation. inter and intra linkages in community and bridging
the gap between the school and community.

‘Transaction
This course has been designed to provide the student teachers a socio-cultural
perspective to disability. It aims to promote awareness about the space for disability
cquity and rehabilitation within the human rights systen. As such the transaction of the
course topics should be done through focus group discussions, issuc-basced classroom
interactions in addition to lectures and seminars. Field-visits, cross-scctional survey,

case studics, assignments and projects should be added _tq___stré’ 1igthen the transactional

process and lcarning.
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Course work/Practicum/Field Engagement

L ]

Design activity- log to i i

[ v- log to establish stice isabilitv S i i
2o a Gender Justice Club or Disability Support Circle in
Study th‘e case of a woman with disability and submit a report

E.\p!ore internet and document case-studies of transeender with disability

Revicw selected paper’s authored by women with disability -

Conduct a gender analysis of a selected disability Act polig:\-

Imcrac't with children and families of socio-cultural eroups. identify the challenges of
education and prepare a plan of action. ‘ )

Visit to ottsenl'almn horr}esfshel:er homes/homes of construction workers. migrant families in
your !ocah.t}'._ mteract with CwDs and families at nsk and prepare a package programme for
her/his holistic development. ) )

Recommended Readings

A!ber,_ B and Hurst, R. (2004). Disability and a human rights approach to development
Disability Knowledge and Research. (available at www.disabilitvkar.net)

DGS (2021). Inclusion of Transgender Children in School Education: Concerns and
Roadmap. Department of Gender Studies. National Council of Educational Reszarch and
Training, New Delhi.

DoSEL (2020). National Education Policy-2020. Department of School Education and
Literacy. Ministry of Human Resource Development (Now Ministry of Education). New
Delhi.

Ghosh, M. (20153). Disability and women: A Note on theTribal Aboriginals in Darjecling
Hills. International Journal of Scientific Research, 4(4). doi:10.36106 st

Gobinda C. Pal (2010). Dalits with Disabilities: The Neglected Dimension of Social
Exclusion. Working Paper Series Indian Institute of Dalit Studies New Delhi

Habib, L. A. (1997). Gender and Disability: Women's Experiences in the Middle East

Oxfam, UK.
Hans. A. (2015). Disability, Gender and the Trajectories of Power. Sage Publications Pvt

Ltd. New Delhi.
Meekosha, H. (2004). Gender and Disability. Sage Encyclopaedia of Disability.

NCERT (2006). Position Paper-National Focus Group on Gender Issues in Education

National Council of Educational Research and Training, New Delhi.
). Training Material for Teacher Educators on Gender Equality and
Empowerment. National Council of Educational Research and Training. New Delhi.

ation- Policies. Programmes and Schemes-Frequently Asked

NCERT (2017). Minority Educ
Questions. National Council of Educational Research and Training, New Delhi.
y Education-Issues, Challenges and

ational Council of Educational

NCERT (2013

NCERT (2017). Modules for Enhancement of Qualit
Concerns of Scheduled Castes (A Training Package). N

Research and Training, New Delhi.
NCERT (2020). Inclusion in Education-A Manual for School Management Committee.

National Council of Educational Research and Training, New Delhi.
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I‘:‘CFRT {2020).. In.clusion in Education-A Manual for School Management Committee.

National Council of Educational Research and Training, New Delhi.

NCEI?T {2(]2[? Educational Rights of Children with Special Needs-Frequently Asked

Questions. National Council of Educational Research and Training, New Delhi.

O'Bfien, J., & Forde, C. (2008). Tackling Gender Inequality, Raising Pupil
Achievement. Dunedin Academic Press, Edinburgh.

Pi?l. GC (2010). [?a[ils with Disabilities: The Neglected Dimension of Social Exclusion.
Working Paper Series, Indian Institute of Dalit Studies, New Delhi.

Purkayastha, D. (2010). Economic Growth, Intra-lHousehold Resource Allocation and
Gender Inequality. Atlantic Economic Journal, 38(4), 465-466.

Ridgeway, C. L. (2011). Framed by Gender: How Gender Inequality Persists in the
Modern World. Oxford University Press, New York.

Samuels, E. (2014). Fantasies of Identification: Disability. Gender, Race. NYU Press, New
York.

SCSTRTI (nd). Study on Cost Disability in TSP Areas of Chhattisgarh, Jharkhand and
Qdisha, Scheduled Caste and Scheduled Tribe Research and Training Institution, Govt. of
Odisha.

Smith, B. G., & Hutchison, B. (2013). Gendering Disability. Rutger University Press, New
Jersey.

THE Criminal Law (Amendment) ACT, 2018 Available at
https://www.mha.gov.in/sites/default/files/CSdivTheCriminalLawAct 14082018 _0.pdf

The Criminal Law Amendment Act 2013, available at
The Criminal Law Amendment Act 2013 0.pdl

The Juvenile Justice (Care and Prtection of Children) Act, 2015, available at

https://www.indiacode.nic.in/bitstream/123456789/8864/1/201602 juvenile20 | Spdlpdf

The Protection of Children from  Sexula  Offences  Act, 2012, available at
hllps:f?lddashbonrcl.lcgis[alivc.gov.in/sitesr’dcI'aull/l'lIcsfl'hc_[’rolcclion__ol"_Chi]drcn_[‘rom_
Sexual Offences_Act_2012.pdf,

The Protection of Women from Domestic Violence Act,
htlps:/f‘lddashboard.lcgis[ative.gov.izv’sitcs!clcﬁlu]l/ﬁIcs/A2005-43.pdf

2005, available at

The Right of Children to Free and Compulsory Education Amendment Act 2012, available
at https://www.Idexplained.org!wp-conlent!up]oeuls!ZUZEa’OIIRighl-ol‘-Childrcn-lo-l"ree-and-
Compulsory-Education-Amendment-Acl-EOI2-L€nglish-Copiable_Searchablc.pdf'

The Rights of  Persons with Disabilitics Act, 2016, available at

https://www.iitg.ac.in/eo/sites/default/fi les/RPwDACct2016.pdf

The Transgender Persons (Protection of Rights) Act 2019

https://thc.nic.in/Central_Governmental _Aclsf’l‘runsgcmicr__Persons_(Protec___t_i_on_o'f__Righ_t_s) S

_Act,_2019.pdf e
Treas, J., & Drobnic, S. (2010). Dividing the Domestic: Men, Women, and Household
Work in Cross-National Perspective. Stanford University Press, Stanford.
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Trmmsnauon of Disability and Assessment of Needs

Course code: C1 (1D) Credits: 02 Hours: 60
s: 16

Introduction:

Fhe first step in education g assessment and identification of needs, particularly so
W!ll.':n we lan: children with diverse learning needs. Types and arcas of asscssmcnt,arc
ofutmost importance (o help in understanding the needs of the students. This course will
prepare lf)c learners to identify the learning needs of students witly intellectual disability
b.yfclcclmg appropriate tools and using them suitably to identify their learning needs in
different settings,

Objectives

Alter completing the course the learners will be able to

* Discuss the historical perspective, nature and needs and characteristics of persons
with Intellectual Disability.

e Narrate various procedures, areas and ap;iroaches of assessment and their
relevance.

e Describe the importance of asscssment at various levels of school education in
special and inclusive settings..

* List the assessment tools for independent living, provisions and schemes for
vocational skills development and implication of assessment.

» Discuss the significance of different types of family needs their assessment and
implications for extending support to their families, demonstration.

Unit 1: Intellectual Disability - Nature and Needs

1.1 Historic Perspective of Intellectual Disability (ID)

[.2 Definitions of Intellectual Disability, National and international -e.g. ICD-10,
WHO, Rights of Persons with disabilitics Act (RPwD, 2016).

1.3 Causes and Prevention of Intellectual disability

1.4 Classification — Medical, Psychological, Liducational. International classification
of Functioning (ICF).

1.5 Screening, Identification, Characteristics and Needs of persons with intellectual
disability.

Unit 2: Assessment

2.1 Concept, Meaning, Definition and purpose of assessment . Assessment for
certification, assessment for programming.,

2.2 Areas and of Assessment - Medical, Psychological, Educational, Behavioural &

Ecological
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U'zit 3: Assessment 2! varous levels of Scheel education

3.1 Importance of Assessment a1
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32 Developmenml and Ad2pove Behavicur Assessment

33 Assessment Tools at Foundational an

Upanayan, Azrambh. Pertzge gurde to eani
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rogramming svstem (MDPS). Functi acklist for Programmung
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tiv daveloped tools

-
e
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condary levels)-

1 -
AliS ﬂ"ld =2000

3.4 Assessment Tools at Schoo! Ages (NEP 2020 - Midd
t davice for children with

e.g. MDPS, BASIC-MR, Gradz level assessment device
ntepsiny Scale, Cumniculum

eaming problems in schools (GLAD). Support Ir
basad assessment. any recently developed tools.

o L h, S
] |-

3.5 Documentation of assassment, Result interpretation and Report wrili
Implication of class level and cumiculum based 2ssessment and 1ts relation to

Inclusion with resource support.
Unit 4: Assessment at Adult and Vocational levels

4.1 Significance of Assessment for Independent living of persons with intellectual
disabilities

3.2 Assessment for Transition from School to Work

4.3 Assessment Tools for Independent Living -BASAL-MR, VAPS, Comprehensive
Assessment Tool for Adults with Intellectual Disabilities.

4.4 Provisions and Schemes of Ministry of Social Justice and Empowerment
(MSJ&E) for Vocational Skill Development

4.5 Documentation of assessment, Result interpretation & Report wnting —
Implications of assessment outcomes for Community living

Unit 5: Assessment of Family Needs

5.1 Significance of psychosocial needs and its assessment in family
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Assessnrent of parental needs and its tnplication m plming Lty ichinatised
programumes
Assessment of siblings and extendad fnnly wemnbens andd s implivativin i
planning education of persens with wtellectual disabaliey.

dQusion amd strengthening

4 _Asscssment of family and comuuunily roSOUITes tor g

of family.
using the intdration holistie

5.3 Documentation, recording and reporting

programming with the multidisciplinary team

Transaction
The course can be transacted using lecture — discusston mosle, the course theulty
ross from

member as a facilitator may help the leamners to tind answers that /he puts ace
the curricular content of this course. Can have demonstration ot assessment using

various tools with difterent individuals with intellectual disabulity.

Course work/Practical/Field Engagement
ssessment tools for ditterent

Compile information on relevant educational as
levels of school education developed in India

Develop a teacher made assessment tool for a subject of your choice.

Develop an informal assessment tool for assessment of family needs ofa person
with intellectual disability

Conduct an assessment of a person at sccondary level to identity the needs and

make a transition plan from school to work.
Assess a student with intellectual disability in an inclusive school and highlight

his/her learning needs.

Recommended readings

Chavan, B.S., Ahmad, W. Gupta, R.K (Eds0( 2022). Comprechensive Text book
on disability/. New Delhi: Jaypee Brothers Medical publishcrs.
Hennel, G (2018). Identifying Special Needs: Diagnostic Checklists For
Profiling Individual Differences. New York: Routledge

Jayachandran, P & Vimala, V (1990) Madras developmental Programming

systems, Madras: Vijay Human Serviccs.
Kaufman, A.S and Kaufman, N.L (Eds) . (2016). Essentials of Intellectual
Disability Assessment and Identification, Boston: Wiley.
King-Sears, H.E. (1994). Curriculum Based Assessment in Special Education
Singular publishing Group, San Diego.

Manogna.S.R, Susan.B.K & Kumar. R.J (2022). Sexuality Education Needs

Assessment Checklist. NIEPID, Sccunderabad. Retrieved

from www.niepid.nic.in/hst.php
Myreddi, V., & Narayan, J. (2004). FACP — PMR, NIMH, Secunderabad.
Narayan, J. (2003) Grade Level Assessment Device for Children with Learning

Problems in Regular Schools, NIMH, Secunderabad
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Narayan, J., Myreddi, V. Rao, S. (2002). Functional Assessment checklist for

programming, NIMILI: Secunderabad
NIEPID (2023). NIEPID Indian Test of Intelligence (NITI). l]ydcrubutl: NIEPID

Overton, T. (2000) Asscessment in special education: An applicd approach.

Boston; Pearson Education
Panda, K.C. (1997). Education of Exceptional Children. New Delhi: Vikas
Publishers.

Peshawaria R & Venkatesan, S. (1992). Behavioural Assessment Scales for
Indian Children wirh Mental Retardation. BASIC MR, Secunderabad: NiMIH
Salvia, J., Ysscldyke, J, E. and Bolt, S. (2007). Asscssment in Special and

Inclusive Education. Boston: Houghton Mifllin Company
Srinivasulu. G & Mugesh. T. (2020). Comprehensive Assessment Tool for Adulls

with Intellectual Disabilities. NIEPID, Secunderabad. Retrieved

from www.nicpid.nic.in/list.php
essentials-Intellectual-Disability-Identification-Psychological-

cbook/dp/BOIDRDK71Q
https://indianpsychiatricsociety.org/child-psych iul1'y-cli50rdcrs—assc:ss;n1c11t-and-

m:magcmcnl—clinicul-nruclicc-guide!incs-un—inlelIcclual-disabililw
hitps:/www.edudel.nic.infupload/upload 2021 _22/289_300_dt 02052022 .pdf
hnps://sncciachucationnutcs.co.in/Asscssmcnl"u20100Is%20usccl%20in%Z(Jlmlia.

htm
Kaufman, M.J. (Ed) (2022) Revitalising special education,
hllns:/!czaccess.libmrics.nsu.cdu/louin'?url'—hlms:Ncbuokccntral.pmqucsl.cnm!llbr’

pensu/detail.action?docl D=708854J
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Curriculum Designing, Adaptation and Evalustion

e Credits: 02 Hours G

Introduction
Lcarmers (o develop skills ol curriculum desipning
r-centred netivities, They will develop insipghts

This course will prepare the |
ar and pedapopical stracture across dilTerent

considering different domains ol learne

into transitional determinants of curricul
ation in view of holistic development of children with intellectual

stages of school educt
disability. This course will also cani i i i i
; ability. This course will also cquip teacher trainees with competencices and skills to
"I l‘l ) . g - = ) = e, =3} . . - i .
adapt, modify or design curriculum based on (e principles ol Universal Desipn as per

the learning needs of children with intellectual disability,

Objectives
After completing the course the learner will be able to
Understand nature of curriculum, principles and steps of curriculum  designing,

L]
domains and curriculum cvaluation.

* Develop insight into importance of early childhool special education, preparatory
stages of school education and their implications.

* Acquirc knowledge about curriculum domains at middle Secondary stages of
school education and understand its implications,

* Understand different strategies for curriculum adaptation, accommodation, modification
and their significance.

* Evaluation and make effective use of different techniques.

Unit 1: Curriculum Designing
1.1 Meaning, Definition, Concept and Principles of Curriculum

1.2 Types and Approaches of Curriculum Designing

1.3 Curriculum Domains - Personal, Social, Academics, Recreational and
Community living

1.4.Steps in developing curriculum, challenges of developing curriculum for inclusion

1.5. Curriculum evaluation- concept, nature, types and implications in learning

Unit 2: Curriculum at Foundational and Preparatory stages of Schooling
2.1 Significance of Early Childhood Care and Education (ECCE)and School Readiness

2.2 Early Childhood Education Curricular domains — Enhancement of domain in Motor,
Personal, Cognitive and Communication areas

2.3 Curriculum activities for developing Foundational literacy and numeracy

2.4 Sensitization of family, involvement in foundational and preparatory stages

2.5 Implication for Intervention at ECCE and Preparatory stages, transition,

documentation, record maintenance and repgrt writing
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Unit 3; ric i
3: Curriculum At Middle gyq Scecondary ¢ E
o B : qary stapes of schooling
o CHITculum domaiyg gy Middle stage
2yl ; i o
3.2 Curriculum domaing g Sccon(['u'y slage
3.3 Curriculum d i ‘ e
ol'l‘.r B s - 1
3 Rdmbim'“ion O‘;ml: aIl for vocationg| EXposure and skil) development
2 WIDs under National <p: .
o o er National Ski[ development Scheme (NSDS
3.5 Implicatio ansitj
dogu : n_s of [Iﬂl]SlllOl't, placement fror inclusion in community,
nentation, recorq maintenance and reporting

Unit 4; Curriculum Adaptations
4.1 Need for Curricular Adnic:
i A;ed 10} Curricular Adaptation, Accommodation and Modilication
: aptation Accommodation and Modilication for [ i '
$ ; g i odificat - [ { “rac
Crireti cation for Foundational literacy
4.3 Adn'plation, Accommodation and Modification for |
subjects
4.4 Adaptation, Accommodation and Modific

4.5 Adapmtion, Accommodation and Modific
musie, art and craft, vocational skills)

and numeracy
anguage and social scicnee

ation for mathematics and science subjeets
ation for other school subjccets (yoga, sports,

Units: Assessment and Evaluation

5.1 Assessment and evaluation- Concept, Nature and Need, Flexibility in
5.2 Approaches, types, tools and techniques of assessment

5.3 Emerging practices in assessment —holistic assessment, s
competency based assessment, assessment of group and individual Je

5.4 Differential evaluation and reporting the holistic progress of students with intelle
disability (SwID)

5.5 Implications of evaluation for vertical and horizontal transition, and inclusion of
SwiD.

Transaction
Interactive course with discussions, assignments, individual and group work in

developing and designing learner-centric and nced-based curriculum,
learning materials including digital materials as well as field cngagement to

assessment

chool based assessment,
arning,.
ctual

get first-hand experiences in practicing transaction of curriculum and
assessment of students in inclusive classrooms and other lecarning centres.
<

Course Work/ Practical/ Field Engagement
Prepare a need based curriculum for a group of your choice in Activities for daily

living, social,
communication, motor and cognitive skills, Foundational literacy and numeracy
’

Preparation of assessment plan and multidimensional holistic reporting

Develop a plan for Vertical transition from one stage to another stage of schooling

. Al Ll
(Options may be given to select stages of school transition) . -
Develop a plan for Horizontal transition: special/alternative learning centres to regular

ev a

i i i ings).
) schooling and vice versa (options may be given to selecﬂt learning settings)
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. ll)ncn.rpm'mu MuvumupI{D;mcc!Yogn/Spm‘ts skills/Arts and Crafts activity (options may
¢ given to :,c_lcc! activities), conduct in special/inclusive sctting and submit report of
your observations.

ICT as a resource in teaching and learning (options may be given to scleet school

subjects and topics). Do a relevant activity and report.
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Course Code: C3 (ID) Credits: 2 1
§:2 ours: 60
Introduction:

Once the disability i« ; e i

intcr\'chig:]s;?;l:il;?nﬁe:;l?:% 111 is n.ecessary to plan and implement comprehensive

students with di:erse I{:'lrni:.](f Ll,u F‘m}h;cr delay am‘d deficit and improve the condition of

sl types Dfintervenr_io;l nscz nec,bd:,. "{h:s cuux;sc will help l].1e learners to understand the levels

also equip the learners to selectm TPlt‘Pared tor .mtdcms Vi Spv.?ciall needs. This course will

T N . : -auc _adopt S[l'i]tegl-t‘s: and methods in the intervention programme
§ and behaviour for independent living of students with special sneeds.

Objectives:
After completing the course, the learner will be able to:

intervention, types and techniques of early intervention

torical perspective of Individualised Educational
implementing and

* Explain the Importance of early

* Describe the importance and his
Programme (TEP), steps and components involved in developing,
cvaluating IEP

* Discuss various teaching strategies, methods and approaches, and describe the principles
in developing and using Teaching Learning Material (TLM) for teaching different

concepts
* Explain types of maladaptive behaviour,
to develop management plan for managi

Behaviour Modification techniques, procedure
ng problem behaviour of students with special

needs
Discuss the need and importance of various the
implications in the lives of students with special needs

rapeutic interventions and their

Unit 1: Early Intervention
I.I Concept, Significance, Rationale, Scope, Advantages of Early Intervention

1.2 Types of Early Intervention

1.3 Intervention Techniques
1.4 Record Maintenance and Documentation
1.5 Implication of Early Intervention for pre-school Inclusion

Unit 2: Individualized Education Programme (IEP)

2.1 Need, Importance and Historical Perspective of [EP

2.2 Steps and Components of IEP :

2.3 Developing, Implementation and Evaluation of 1EP __fE;r PwID and its
associatedconditions i

2.4 IFSP — Planning and writing

2.5 Application of IEP for Inclusion

s . g
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Unit 3: Teaching Strategies and TLM
3.1 Stages of Learning
3.2 Principles of Teaching
3.3 Multi-sensory Approaches —c.g. Montessori Method, Fernald
VAKT Method , Orton - Gillingham Method
3.4. Teaching Strategies & methods— Task Analysis, Chaining, Shaping,
Modelling,
Prompting, Fading and Reinforcement, Role Play, Play Way
method
3.5. Difference between Functional & Learning Aids and Development &
Use of TLM
for CWID

Unit 4: Intervention for challenging Behaviour

4.1 Over view of Challenging behaviour

4.2 Identification of challenging behaviour

4.3 Functional Analysis and Behaviour Modification Techniques, Cognitive
BehaviourTechniques (CBT), Positive Behaviour Intervention and
support (PBIS)

4.4 Management of challenging behaviour at Home and School, Parental
Counselling -Individual, Group and Community

4.5 Ethical Issues in behaviour management and implications for Inclusion

Unit 5: Therapeutic Intervention
5.1 Occupational Therapy — Definition, Objective, Scope, Modalities and Intervention
5.2 Physiotherapy — Definition, Objective, Scope, Modalities and Intervention
5.3 Speech Therapy — Definition, Objective, Scope and Types of Speech,
Language andHearing Disorders and Intervention
5.4 Yoga and Play therapy — Definition, Objective, Scope and Intervention
5.5 Therapeutic intervention: Visual and Performing Arts (e.g., Art and
Craft, Music, Drama, Dance and noarmt Sports.)

Transaction

The course can be transacted using lecture cum discussion mode. To facilitate
learning multimedia presentation can be introduced. Development and
implementation of intervention can be demonstrated in real or simulated setting

where students’ participation may be encouraged.

Course work/Practical/Field Engagement

Prepare an adapted lesson on any school subject for a student with special needs

attending class VII in a regular school.
* Assess and develop a behaviour management plan to be used by parents at home for
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ormation & Communication Technology (ICT) and Assistive Technology
Course code: C4 (ID) Credits:2 Iours: 60

Introduction
il‘cclmology plays a vital role in development including tcaching learning process. It
is especially beneficial to children with Intellectual Disability to access information
through different modalitics which otherwise would have been inaccessible to them.
This course is designed to provide the learners with knowledge and skills in using
technology so that it can be used cffectively in teaching as well as with children with

intellectual disability.

Objectives
After completing the course the learner will be able to:

e Explain the meaning. nature and scope of ICT;
Discuss the role of ICT in special and inclusive classroom and how it can be integrated

L]

in the teaching-learning process;
« Use effectively use ICT tools, software applications and digital resources
e Integrate ICT into teaching-learning and its evaluation

e Describe the use and application of educational software and assistive devices for

learners with intellectual disability.

Unit 1 : Educational Technology

1.1. Educational technology — definitio
1.2. Use of technology and multi media in
1.3. Assistive technology -hardware and so

Intellectual disability.

ching learning environment
ftware in supporting students with

riate ass
of technology

1.4. Selection, use and maintenance of épprdp istive devices for persons with intellectual

disability. Advantages and limitation.s___iﬁjihé}u'sé
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5 FEnabling 1 g . g - -
1.5 Enabling optimum support in cducation through technology. Schemes for availing assistive
devices: ADIP and other schames

Unit 2: Instruction using Technology

2.1. Computer-Assisted learning - Computer Managed Instructions, Cybernetics, E- learning,
lJse  of Net Search engines and Websites .

2.2. Preparation of technology enhanced lessons. Hybrid model of teaching

2.3. Application of Technology in Lesson Planning. Worksheet Preparation.
Implementation of lessons., report writing and Evaluation

2.4 Blended learning to meet the leamer needs. -

2.5. Technology 1n inclusive education

Unit 3: Technology-Supported Learning Situations

3.1. Preparation of Leaming Schemes and Planning Interactive Use of Audio-

Visual Programme
3.2 Developing power point/ Slide Show for Classroom Use: Using of Available
Software /CDs with LCD Projection for Subject Learning Interactions
3.3 Generating Subject-Related Demonstrations- Using Computer Software and
Enabling Students to Plan and Execute Projects
3.4 Interactive Use of ICT: Participation in Social Groups on Internet, Creation of
‘Blogs’. Organizing Teleconferencing and Video-Conferencing
3.5 Identifving and Applying Software for Managing Disability Specific Problem

Unit 4: Teaching and learning with ICT tools.

4.1: Smart Tutoring System (STS)

4.2 ICT and Exceptional learning

4.3 Advantages of digital teaching and digital TLM

4.4 Digital skill development for inclusion

4.5 Role of ICT in disability inclusive services and development programs
Digitzl resource development for inclusive teaching

Unit 3: Application of Technology

5.] Application of Technology in Lesson Planning, Worksheet Preparation, Report
writing and Evaluzation

5.2 Application of Technology in Assistive Devices, professionally advanced software

5.3 Application of Technology in Instruction — Individual, small group and large group

5.4 Advantages, merits and demerits

5.5 Implications for inclusion

Transaction _ ‘ _ .
In addition 1o lecture mode. actuzl experiences 1n uwing technology as part of the teaching learning
process is strungly recoms 1ended.

work/Practical/Field Engagement

Cuourse

« Orgznize
transaction and submit report
. Develop technology supported lesson




1.5. Enabling optimum support in education through technology. Schemes for availing assistive
devices: ADIP and other schemes

Unit 2: Instruction using Technology

2.1. Computer-Assisted learning - Computer Managed Instructions, Cybernetics, E- learning,
Use  of Net Scarch engines and Websites

2.2. Preparation of technology enhanced lessons, Hybrid model of teaching

R

3. Application of Technology in Lesson Planning, Worksheet Preparation,
Implementation of lessons, report writing and Evaluation

24 Blended learning to meet the learner needs.

i

3. Technology in inclusive education

Unit 3: Technology-Supported Learning Situations
3.1. Preparation of Learning Schemes and Planning Interactive Use of Audio-

Visual Programme
3.2 Developing power point/ Slide Show for Classroom Use; Using of Available
Software /CDs with LCD Projection for Subject Learning Interactions
3.3 Generating Subject-Related Demonstrations- Using Computer Software and
Enabling Students to Plan and Execute Projects
3.4 Interactive Use of ICT: Participation in Social Groups on Internet, Creation of
'Blogs', Organizing Teleconferencing and Video-Conlerencing
3.5 Identifying and Applying Software for Managing Disability Specific Problem

Unit 4: Teaching and learning with ICT tools.

4.1: Smart Tutoring System (STS)

4.2 1CT and Exceptional learning

4.3 Advantages of digital teaching and digital TLM

4.4 Digital skill development for inclusion

4.5 Role of ICT in disability inclusive services and development programs
Digital resource development for inclusive teaching

Unit 5: Application of Technology

5.1 Application of Technology in Lesson Planning, Worksheet Preparation, Report
writing and Evaluation

5.2 Application of Technology in Assistive Devices, professionally advanced software

5.3 Application of Technology in Instruction — Individual, small group and large group

5.4 Advantages, merits and demerits

5.5 Implications for inclusion

Transaction
In addition to lecture mode, actual experiences in m.m& lecl

process is strongly recommended.

orkshop using ICT for disabiﬁ_l}f fric)
G dsubmntlcporl
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Psychosocial and Family Aspeets

Course code: C5(ID) Credits:02 Hours: 60
Introduction

Family and environment play a crucial role in development and education of every child
including those with Intellectual Disability. As a learer in the field ol special — education, one
must not only understand and acknowledge the role ol context in which the child is growing,
but also try to tune it to facilitate age appropriate activities as a contributing member. This
course is expeeted to draw learner’s attention to these factors which are likely lo impact
education of children with Intellectual Disubility, keeping family as the focus.

Objectives

After completing the course the learner will be able to:

 Explain the meaning of psychosocial aspects and the impact of psychosocial issucs on
children with ID and their familics,

e Describe the role of special educator in addressing the various psychosocial issucs

e Define the role of family support for children with 11 and to empower families.

e Ensure family involvement in educational programs

» Explain the role of special educators in empowering families.

Unit 1 : Psychological aspects

1.1. Psychological aspects - definition, meaning and concepl,

1.2. Myths and misconception related to intellectual disability.

1.3. Role of special educator in ensuring psychological wellbeing and promoting sclf-
esteem and self-confidence of students with 1D.

1.4. Creating an environment of psychological well being

1.5. Use of Positive behaviour intervention support (PBIS)

Unit 2. Social Aspects
2:1. Social issucs- exploitation, delinquency, child labour and abuse of persons with
Intellectual disabilities
2:2. Impact of disability on social development
2:3. Attitude of family, community, peer group, teacher, co workers
2:4 Need for facilitating suitable social environment
2.5. Rights and advocacy, promoting self-advocacy - role of special educator.

by

3.1, Counselling and guidance on Issues concerning early identification, diagnosis,

assessment and placement R R

3.2 Issues related to stages of emotions such as shock, guilt, disappointment

3.3. Parent child relationship - Planning for support, safety concerns; overprotection
and neglect and its impact : o

3.4. Social attitude - neighbourhood, parel

" Socictal responses, myths and miscornce

Unit 3. Issues related to families of children with ID

s of other children, t'richdéhiﬁ;-:Support,
ﬁ_tinns ShiE R




3.5 Role 2y a - . 1h
3.5. Role of special educators in supporting the families
Unit 4: Empowering Families

. 'Elnd?mtanding the concems of parents

3. FFamily cantered practices: family systems programs, Instructional programs.

3, If;m:m management training: parent-child interaction therapy. other
interventions

4.4. ldentification and special services for parents.

4.5. Prevention from abuse: e.g., physical. psychelogical. sexual, emotional

Unit 3. Role of Community

-1 Concept. Definition and Scope of Community

.2 Models of community-based rehabilitation (CBR). advantages and disadvaniages
.3 Types of community resources and their mobilization

-4 Organizing services for person with disability.

5. Role of special educator. in promoting institution building and community

h th Ln

ot
.

mobilization.

Transaction

The course can be delivered in the lecture- discussion mode: the leamers can be given oppormunities
to present in the form of seminar and group discussions. Let the leamers explore and find ways and
means 1o help persons with intellectual disabilities to help the families and community to aceept and
include children with intellectual disability.

Course work/Practical/ Field Engagement
Help the families of children with intellectual disabilities form a parent group ina

community - Submit report
Organise parent training programmes for parent groups on specific theme related o

Intellectual Disability — Submit report
Mobilise community resources and carry oul a recreation pProgramms spo
event/cultural programme involving children with and without disabiliny — Su

—_—

£ 4D

Recommended Readings
Adamson. L.B.. Bakeman, R., Deckner. D.F.. and Nelson, P.B. (2012). Raung

interactions: Joint engagement, communication dy namics, and shared topi
Down syndrome, and typical development.
Brown. L. & Brown, R. (2000). Quality of Life and Disability. Jessica Kingsley Publishers,
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London.

. Caspe. M., Lopez. M. E,, Chu, A., & Weiss, H. B. (2011). Teaching the teachers: Preparing
educators 1o engage families for student achievement. Harvard Family Re- search Project,
Cambridge. :

« Basu. S.. Das, P,
Socicty: Indian Journal of Gerontology, 17 (3 &amp;d) -

rilv Based Short Breaks {Respite) for Disabled Children:

«  Cramer, H., Carlin. J. (2008) Fa_fq.l;lj_f_:‘ _
. Manogna.S.R, Susan.B.K & Kumai . R.J (2022). Sexuality Education Needs Assessment

Checklist. NIEPID, Secunderabad. Retrieved from www.niepid nic.inTist. phn

Chakravarty, 1. (2007) Family Life of the Dlsablcd Aged, Ageing and
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©  Manogra SR, SusanB.K & Kumar, R F(ZUZ2) Sexnaiiny BEuucanon - & Fictwerut \aude o
teachung adolescenrs and adudts with ianeliecmar disodidites. NIEPU. Seqtuniesitad.
Retrteved from www nieohd e i List e

———————=lne e S

* ManoguaS.R. Susan BK & Kumar R, J (2U22). Sexuadiny Suitcation 0 adviescents
adults with intellectudd disabilittes - 4 .ns.fr-:ww:m guie for purenis, pauriers anst
caregivers. NIEPID, bs.‘\.'t.LI}‘L.ct“Jb.ld Reatn t..\ft.'tl 11:[& wa e e st

e Peshawaria, R Menon, DK Garguly R. Rov. 1-?11-@ RPR X Kamp: uwﬂ X
Understanding Indian tamilies having persons with Meotl \:‘.}t:.:.tmn.b\--‘_ummﬂmi

»  Sponvasulu. G & Mugesh. T. (2020). Qatpreaensive Lsseysient Toos ‘v ddtils wiifs
Intellectual Disabilities. NIEPID, Secunderivad. Remieved i v et e s pagy

*  Taub.D.J. (2000). Undemstanding the Concerns of Parcats of Students withr Disainiiites
Challenges and Roles tor Qgl:ccfl Counselers. Pretesstonal Seheol Counssiimg Jourmi,
October 2006, 10(1).32-37.

Web Resources:-

s www.mental healthgov basics.m

¢ www.lmbsorgcommongriscongeption
» oshwiki.ed.wiki.pshychesocialissues
* www.whoint.publications&gtichr

* www.intechoper.com&gt:books

e www predictiveindex.com

= www.zapddznz.org
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Reading and Reflecting on Texts

Course eode:
ourse code: DI Credits: 02 Hours: G

Introduction
,‘» P ,¢'/.-, nrf_

One of the core vy
e ¢ arcas lhi 1
at schools focus upon is age appropriate and fluent literacy skil
t e \ 1
students. Hence, aspirant graduates who intend to make carcer in special education must 2w br

§ o ; . N
goud readers ¢ T o i
< ders and writers. This course is skill based and activity-oriented and 15 des

L eatorse B
gnel o gve g

learners an opportunity to enhance their reading and writing skills from 2 professionzl prrspective
and apply 1t suitably for students with disabilities.

Objectives

After completing the course, the learners will be able to

ETIS10NS

Discuss the role and importance of literacy in cducation

.

e Describe the difference between reading and reading comprehension
required

e Narrate about the different types of texts.

e Discuss writing as a processes and a product

. ctail out the procedure for independent writing

Unit 1: Refections on Literacy
1.1 Role of literacy in education, career and social life

1.2 Literacy and self esteem

e

1.3 Literacy and first language
l. acy of second I.m”u.:ul. & educational bilingualism

PR

Liter:
Braille Literacy

Lh

t 2: Reflections on Reading and Comprehension

reading aloud. silent reading
ng to leam(Chall’s stages of reading)

rning to read and readi
on from [oundnhonal to h:g,hi.r level; activities and

Uni
2.1 Reading
2Reading comprehension- lea

5
2 3 Developing reading and reading comprehe ‘nsi
stratCgics

ognitive awareness for readmg

7 4 Self regulation and Meta ©
2 5 Reading and reading comprehension amongst childrcn with disabilities ;

Unit 3: Responding to Texts -
3.1 Indicators of text comprehension: n.tr..llm pamphras

commenting and discussing
3.2 Type of texts narrative, d

33 Respondmgg __tcxt reports, po
s _e story books and novels

escriptive, directing, and
licy documents, news,

iAnl.INIA. 25 Gohanilitatinn rauarl nf
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3.5 Reading preferences, reading for pleasure

Unit 4: Writing as a Process and Product

4.1 Writing as a process: language, grammar, vocabulary, spelling

4.2 Content, mtent, audience and organization

4.3 Process of writing - handwriting, neatness, alignment and spacing

4.4 S’c]l editing and peer editing using COPS (capitalisation, organisation, punctuation and
spellings)

4..5 L:v::hlzalmg Students Writing: Conceptualisation, appropriatencss, complexity, organization and
literary richness and originality and creativity.

Unit 5: Independent Writing

5.1 Writing: Picturce description, expansion of ideas, essays, storics, poems, original writing
5.2 Professional writing: e.g. applications, agenda, minutes, note taking and others

5.3 Converting written information into graphical representation

5.4 Filling up Surveys, Forms. Feedback Responses, Checklists

5.5 Professional writing in special education and ethics

Transaction
Lectures, journal clubs, seminars, debates and discussions for enhancing reading and writing skills
Course Work/ Practical/ Field Engagement

- Have a peer editing of independently written essays and discuss your reflections upon

this experience

« Prepare a feedback
two forms due to different intent and audience

- Develop a short journal of graphical representation o
education using the options given in 2.4
. Visit a book store for young children;
including exercise books. puzzles. elc.

developing early literacy skills

form for parents and for teachers focussing on differences in the

f 3 newspaper articles on school

go through the available reading material
and make a list of useful material for

Recommended Readings
. Baniel, A. (2012). Kids beyond limits.
« McCormick, S. (1999). Instructing stude

Jersy.

« Ezell, H., & Justice, L. (20
Key Findings. IES 3rd Annual Researc
Iearing Association.

« Gallangher. K. (2004). Decper

Stenhouse Publishers. ; : o

. Heller, R. (1998). Communicate clearly. DK _Pl_'_blism“g- New York. .

. Luetke-Stahlman, B., & Nielsen, D. {2003); arly Literacy ot‘Kin(lergamx_crs_High Beam.
.May, F. B. (1998). Reading as communiéﬁ.st;f-,._ : ':_Mcl'rill, New Jersy. g

- Moy, F. B. (2001). Unravelling the seven myths of reading. Aflyn e

Perigee Trade, New York.
nts who have literacy problems.Merrill, New

05). Programmatic Research on Early Literacy: Several
h Conference: American Speech Language &

Reading: Cbﬁip}éhcnding Cl1all_e_ngir_.1.gé_i’:_1'§}_{'t_s.

1%

2 £ Sl EdlTum Yonee Nuration)- 2019495 Rohnhilitation Crumell nf Inflin




« McGregor, T. (2007). Comprehension Connections: Bridges to Strat egic Reading.
Heinemann Educational Books.

- Miller. D. (2002). Reading with Meaning: Teaching Comprehension in the Primary

Grades. Stenhouse Publishers, New York.

« Pandit, 3., Suryawanshi. D. K.. & Prakash. M. (2007). Communicative languzge
teaching in English.Nityanutan Prakashan, Pune.

« Paul, P. V. (2009). Language and Deafness. Jones and Bartlett, Boston.

- Soundarapandian, M. (2000). Literacy campaign in India. Discovery Publishing
[Touse, New Delhi.

« Tovani. C.. & Keene.E.O. (2000). I Read It. but 1 Don't Get It: Comprehension
Strategies for Adolescent Readers. Stenhouse Publishers.

—--http://www asercentre.org

hitps: www landmarkoutreach.org/wp-contentuploads ‘Challs-Stages-of-Reading-D

svelopment.pdfl

https://www.leamer.org/wp-contentuploads: 2019/06 RWD.DLUI .ChzllsStages pd

-
i
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DRAMA AND ART IN EDUCATION
Course Code: D2 Credits: 02 Hours: 60

Introduction: Tl‘\c rich Indian tield of art may be translated nto our education system to give
uxpusur!.: to a variety of art forms, learning and appreciating it as well as using it within teaching,
u_d\--nc;umg and sensitizing. This paper is an opportunity to facilitate the art within learners and the
l‘l\'L"h'. they impact. The paper also aims to understand moditications and adaptations that can
facilitate the participation of individuals with a disability.

Appropriate learning alternatives are to be provided to learners with disability. E.g. as required. a
candicdate wich blindness must get alternative learning opportunities and evaluative tasks tor visual
artor a candidate with deatness tor musie art.

Objectives
ARer completing the course leamer will be able to

. Lxhibita basie understanding of art appreciation. art expression and art education
. Understand the diversity within artistic expression

. Apply art as “erttiical pedagogy ™ in classrooms

. Adaptand modity activities to enhance learning and teach through art forms

. Promote inclusive art and facilitate participation at cultural and community events

Unit 1z Introduction to Art Lducation

LT Artand art education: Meaning, scope and perspectives

1.2 Breaking the stereotypes: understanding diversity and different perspectives within artistic

expression

S Artistic expression: Creative and emotional expression and regulation

L4 Power of Art: classroom and beyond (e.g. changing disability narratives, sensitization and
advocaey activities)

1.5 Adaptations, modifications, and strategies to facilitate learning and participation in cultural
and community settings

Unit 2: Performing Arts: Dance and Musie

2.1 Range ot activities related to dance and music

2.2 Lxperniencing, responding and appreciating dance and music
2.3 Exposuie to selective basie skills required for danee and music

Enhancing learning through moyement, dance and music: strateges and adaptations
Adaptations, moditications, and strategies to facibtate participation in cultural and community

| €5 B PO 0 |
=

L 7]

settings

Unit 3: Pertorming Arts: Drama

3.1 Range ofactivities related to performing arts

32 Pxperiencing, responding and appreciating drama

3.3 Exposwie to selective basie skalls

34 Fohancing learning through role plays and drama: strategies and adaptations

3.5 Adaptations, moditications, and strategies to facilitate participation in cultural and community

setings

Unit 4 Visual Arts

I Range ofactivities related to visual arts

2 Experiencing, responding and appreciating visual arts

3 Exposure to selective basic skills

b Enhancing learning throvgh visaal ants® strategies and adaptations |

B EAd Cnl £ Tus Visare D tinn L3I TS Rakahiltatinn Onssnes Af beiia - TR
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Adaptations, modifications, and steatepies to fcilitate participation in cultural and community

settings

Unit 33 Media and Flectroniv Arvis

a

4 At

A

3
s
¥
|
3

A

Range ol avtactvities i media and electronic art fonuas

Expenencing, vesponding and appreciating medinand electionic as

Role o 1CT and exposure to selectiyve basie shills

Fnhaneing learning through media and electronie art: strategies and adaptations

Adaptations, modifications, and steategies o fethiate pacticipation i cultural and communty

sethings

Transaction
The coneepts may be explained through real-lite examples and seleeted case studics. Learners may
be encouraged to conduet hands-on observations and eritically review the materials.

Lectures and discussions

Ficld visits

Hands-on experiential demonstrations
Workshops and seminars

Sclf-study and use of online resources
Presentations and projects

Courst World/ Practical/ Field Engapgement

Debates or performances to advocate opinions and thought processes
Selt=reflective essays on wavs o inelude art w fcilitate better teaching
Group teaching ol academie or non=academic concepls using art
Develop and implement community sensitisation and awareness activitics (e.g. Nukkad natak,
art <how, awareness campaigns or posters, any other events )
Usln" ditterent art forms to change the narrative ol disability from “specic il
“overcoming™. to diversity, an integral part of our cultural narrative, artistic c\pu,wmn
Review Indian and international disabled artists and companies in different art torms

Recommended Readings

L]

Baniel, A. (2012). Kids beyond limits. Perigee Trade, New York.
Beyer, L.IE. (2000). The arts, popular culture and social change. Falmer Press, London.
Botton, A.D. and Armstrong, 1. (2013). Art as Therapy. Phaidon Press, London
Efland, A. D. (1990). A history o’ Art Education: Intellectual and social currents in teaching
the v mml arts. Teachers College Press, New York,
Finl w V. (2014). The brilliant History of Color in Arl. Getty Publications, Finlay.
Gau S. B. (1980). Wriling the arts into individualized educational programs. Art Education,
33(8), 8-11.
Gu.cm:, S.. & llogan, D. (2005).Rescarching children's experience. Sage Publication:
L.ondon.
leller, R. (1999). Effective Leadership. DI{ Publishing, Ncw York.
Lewiccki-Wilson C., & Brueggemann, B. J. (2008). Disability und the teaching of writing:
A critical sourcebook. Bedford/St: Martin's, Boston, MA.
Nyman, L., &. Jenkins, A. M. (1999). Issues and appmaches to art for students with special
needs (pp. 142—154).National Art Education ASSOClatIOI‘I, Rcston VA.
Shirley, G. (2000). Art,an A to Z gmde Franklin Watts, New York..
Vaze, P. (1999) How to Draw andP ,'Nafu 'Jyosna Prakashan, Mumb'u




Basic Research and Basic Statistics

Course code: Credits: 2 Hours: 60
Introduction:

in the ever-changing educational world requos

Developing holistic and capable learners
tudy. besic research

incorporating basic research and statistics. As the foundation of academic s
introduces students to explore theories and methods and helps them geta deep undersizndmz of the
subjects they have chosen. Their intellectual curiosity is stimulated by this core knowledge, which

also develops critical thinking abilities in youths, allowing them to evzluats datz and identify gzps

in their understanding.

Objectives: After completing the course the learner will be able tor

« Describe the concept, meaning and methods of research in education znd special educanon.

e Develop an understanding of the research process and acquire competencies for ConcLeTs
a research.

« Apply suitable measures for data organization and analysis.

« Able to interpret the results and present research report

e Understanding the principles of structuring and organ
introduction, literature review, methodology. results, discussion. 2ad conclusio

izing research repers, ircludmg the

Unit 1: Introduction to Research

1.1 Research: Concept, Meaning, and importance of research
1.2 Characteristics of Research
1.3 Purpose of research
1.4 Methods of Research
Descriptive/Analytical, Applied/Fundzamental, Quantit

Empirical
| 5 Research in Education and Special Education

ative/Qualitative, C oncegmal

Unit 2: Process of Research and Action Research

2.1 Process of Research
- Selection of Problem
- Formulation of Hypothesis
- Collection of Data
- Analysis of Data & Conclusion
2.2 Research Proposal Writing
73 Action Research in Teaching Learning process

2.4 Steps in Action Research
2.5 Professional Competencies for Action Research

Unit 3: Fundamentals of Research
3.1 Research Design - concept, ty
3.2 Tools of Research: Tests, Questi

pesanditsuses . o S
onnaire, Checklist and Rating Scale "

B £44 Gl EAlTuamn Vonee Puemtinni HIIAD5 Bebohitmtins frsaeil o Sk TRE




3.3 Standardization of Tool- Reliability and Validity

3.4 Sample and Sampling Techniques
3.5 Data Collection and Organization of data: Array, Grouped distribution,

Normal Distribution

Curve

Unit4: Measurement and Analysis of Data

4.1 Scale for measurement: Nominal, Ordinal, Interval and R
4.2 Measures of central tendency and Dispersion: Mcan, Me

atio
dian and Mode, Standard deviation

and Quartile deviation,
4.3 Correlation: Product Moment and Rank Order Correlation
4.4 Graphical representation of data — Bar Diagram, Pie Chart, Scatter diagran, line Diagzram.

Doughnut, Bubble, radar
4.5 Computer assisted statistical analysis softwares

Unit 5: Research Report Writing
5.1 Interpretation of Data

5.2 Report Writing
5.3 Publication of Research Articles

5.4 Ethics in Research
5.5 Recent trends in research in special education

Transaction
Develop a teacher made test for a given subject matter

Develop a questionnaire/checklist

Develop an outline for conducting action research
Student-Centric Discussion
e VAK Teaching

e Spaced Learning
Differentiated Instruction

e Dual Coding

e Flipped Classroom

e Lecture method
Demonstrative method
Interrogative method

e Active method
Experimental method

e Heuristic method

Course work/Practical/Field Engagement

Assignment(s) (Group/Small Group/Individual)

L]
e Project(s) (Group/Small Group/Individual)
« Workshops and Training Sessions

_ Professional Development Opportunities in Researc
Reflective Journals and Reports 7




Recommended readingy

Hasic Rescearch and Statistics Book Material, Dr. B.RAmbedkar Open University,

Hyderabad, 2020
Betoand Oatle (2012), Statistics in Rescarch: Basic Concepts and Techniques for Rescarch

Workers, Literary Licensimg, 1L1C

Hlv.xl. 1W., & Kalin J. V. (1996). Research in Education Prentice-Hall of India, New Delhi
AR 33 .I\ollmu (2004), Research Methodology Methods & Techniques, New  Age
International (1) Limited, Publishers, New Delhi

Chaitanya Kumar (2021), Basic Rescarch Methods and Statistics for Social Sciences

Kindle Edition, Insha Publications
1 . ( 1 g TS B e . " I SC1
Cohen, ). (1988). Statistical Power Analysis for the Behavioral Sciences. Academic Press,

New Yok,
Doaley, D, (1997). Social Research Methods. Prentice-Hall of India, New Delhi.

Duncan Cramer (1996), Basic Statistics for Social Research: Step-by-Step Calculations

& Computer Techniques Using Minitab
Greene, S.. & lHogan, 1. (2005). Rescarching children's experience. Sage Publication,

[ .ondon.
Grewal, P.S. (1990). Methods of Statistical Analysis. Sterling Publishers, New Delhi.
Guptha, S. (2003). Research Methodology and Statistical Techniques. Deep & Deep

Publishing, New Delhi.
Jitendra Kumar el al.(2022), Basic Research Methodology and Statistics, Thakur

Publication Private Limited
Koul, L. (1996). Methodology of Educational Rescarch. Vikas Publishing House, New

Delhi.

Naney et. al. (1999) Basic Rescarch Methods and Statistics : An Integrated Approach: An
integrated approach, S.Chand (G/L) & Company Ltd Publishers

K. Mohanty & S.K. Patel (2019), Basic Statistics 2nd Edition, Scientific Publishers
2004). Research Methodology. Yamuna Publications, Thiruvananathapuram.

Pott. LR, (
2012) Basic Statistics for Social Research: 38 (Research Methods for the

Robert et. al. (

Social Sciences), Jossey-Bass Publication
Vimal Agarwal (2022), Basic Research Methodology And Statistics, SBPD Publications
Fundamental of Research Methodology and Statistics, New Age

Y.K. Singh (2000),
International () Limited, Publishers, New Delhi

https: Yori.hhs.gov module-3-clements-research
]_mps:J'f’\\'\\'w.iedunulc.umnﬂ‘cﬁcnrc:!% :
pruccss-"!:-:luxl-'"I'[1c‘?{]2(Jrcscurch‘?--:;l()nmccss‘i-{ﬂ 0aims%20to.findings%20in%20a%20r

escarch?e20report.

nk/DownloadLink/RN%20U1 %20P1.pdfl
htps: .rsmlis_ligh_yj_igl_,gmp_-l*_-__;_l__.s:__ici_d_c;g_r_um\_._c_-tﬂ'ggcrll_i;ll-st.llislics-"
_statistics-for-data-analysis/

hutps: “southcampus.uok edu.in Files/Li

https: ‘'makemeanalyst.com basic
Jiwww.scribbr.com/melt hodologv/research-ethics/

hitps
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AREA F

SUPPORTIVE SKILLS AND SCHOOL
INTERNSHIP

Intellectual Disability (ID)

Y

B Fd Sl FA!Twn Vorre Niiratinn ). 7074.76 Rohanhilitatina Fannril Af l!;rfi;- 250




L5

i

AREA F

AREA F: SUPPORTIVE SKILLS / SCUOOL INTERNSIIIP

Course | Course Name Credit Hours
Code
Fl Supportive Skill Training (Assistive Technologies, Functional
Academic Skills, etc.) -

F2 | Internship in Disability Specialization - Ll

I3 Internship at Inclusive School

F4 | Internship in Other Disability
Talal 24 720 |

Each disability specialization varies in requirements ol Field engagements/internships; hence
the same has been worked out accordingly keeping the total number of credits and hours same.
Details have been provided in the respective disability specialization sections of Practical IT of

F1 to IF4.
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Supportive Skill Training - Agsistive Technology, Other Accessibility

Measures
Course Code: Il Credits: 4 Hours: 120

All the practical work in the area E and the internship in Area I° require to have the assistive
technology and accessibility measures incorporated suitably. Lach learner is expected to
identily the accessibility needs of students in the given context, In addition the assistive
devices or the assistive technology to be used while transacting the curricular content have to
be identified. This would need the assessment of the students with intellectual disability for
the ICT needs. Measures have (o be taken to fulfill the needs.

Use of technology during group teaching, adoption of teaching used blended mode and
simulation of teaching using the technology have to be demonstrated.

Based on such class room experiences and the internet scarch, develop an illustrative record /
folder on assistive technology for persons with intellectual disability and associated
conditions. Include information on maintenance of personal assistive devices by the persons
with intellectual disability and associated conditions, the schemes by the government of India
for availing assistive devices such as \ ADIP and other schemes. In addition, any TLM that
you have developed for class room transaction that involved technology may als? be included
and certiflied by the respective course coordinator/tutor and submitted during the final
practical examination.




Internship In Disability Specialisation

T Goge: FR Credits: 10 Nours: 300

In":“‘m“:t\‘"?" _"“f‘l"ﬁ placement of the B.Ed student trainee learner in a special school for
students with intellectual disability period of six weeks During the placement the learner is
‘3‘-\?\\““1\'4 b work i all the classes mnging trom early intervention pre school to vocational
SRR AR placement. The iternship should be guided by faculty supenvisor.

The studen: trainee leamer is expected to cany out the following activities and submit report
endomsad by the school anthority along with the certitication ot completion of internship.

o, Assossment of students  using fonmal and informal tools and identify the specific
leaming probloms ( atleast one w each ley clclass) and write a comprehensive report .

. Develop an appropriate individualised cducational plan (IEP) (current level, annual
goals short rerm objectives, methods and material and evaluation) and implement
using appropriate methed and matetial TIN ( atleast 7 sessions for cach child each
sosston not less than 43 ninutes.).
Collaborate with the class wachers and plan group teaching le
least two different arcas. After getting the lessons plans
respevtive classes. (At least 4 lessons class).

QOrganise at least once parent tining programme, one cultuml programme, social
at in school in consultation with the principal and respective class

<sons tor cach class inat
approved teach in the

G

<
Svent Or SpOrts Ove
reacher.
Q. Any other academie cultural activity in the 8
seck the involvement ot the student trinee.

chool for which the school authorities
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Internship at Inclusive School

Course code: I'3 Credits: 0 [Tours: 180

rI:Iu: inlcrn.\;h.ip should be guided by faculty supervisor. The mternship will be tor weeks.

Ihe learmer is expected 1o be present in the placement premses on the working days durnng
the internship The student trainee/ learner is expected to carry out the followiny activities
:m‘t} submit report endorsed by the school authority along with the certification of completion
of mternship.

melusive class  using
blems ( atleast live
amd write Qi

5. I‘\HSL‘SHIHL‘HI of students with special educational needs n the
formal and informal tools and dentty the specific learming pro
students e dilterent classes). consull the respective class teacher
comprehensive repoit,

6. Develop an appropriate cducational  programme  with accommodations  and
modification for each of the students. Collaborate with the class teachers and plan
proup teaching lessons for cach inclusive class where the assessed students are placed.
( atleast 5 lessons for cach student to be taught in inclusive class with all other
studlents.

7. In addition, plan and co teach/team teach with the class teache
classes in at least three different subjects. (in cach elass co teach live

8. Organisc at least onc parent raining programme, onc cultural programme, soctal
event or sports cvent in school in consultation with the principal and respective class
teacher with inclusion in focus.

9. Use technology effectively for all the activities during internship. .

y in the school for which the school authorities

vin ditterent inclusive
lessons.)

10. Any other academic/ cultural activit

seek the involvement ol the student trainee.

a Fd Snl FrllTum Yenre Nuretinal. 707428 a
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Internship in Other Disability Special School

Course code: I'4 Credits: 4 ours: 120

The internship will be guided by the course supervisor, lasting for two weeks. The learner s
expected to be present in the placement premises on the working days during the internship.

he student trainee has to carry out the following during the placement period and repart
alter getting the certificate and endorsement of the school authority.

4.

6.

oo

Observe the classes. With the help of the class teacher assess at least 3 chuldren wath
the specific disability using the appropriate tools and write a report.

Develop an educational plan, and with the approval of the concerned teacher execute
the lessons for the children who were assessed. (at least S lessons each).

Develop at least 5 lessons in suitable class levels in ditterent subjects, get it approved
by the teacher and teach the whole class group with the supervision of the class
teacher.

Organise at least onc parent training programme, one cultural programme, soctal
cvent or sports event in school in consultation with the principal and respective class
teacher with inclusion in focus.

Use technology effectively tor all the activities during internship. .

Any other academic/ cultural activity in the school tor which the school authorities
seek the involvement ol the student trainee.




AREA E

PRACTICAL RELATED TO PEDAGOGY &
DISABILITY

Intellectual Disability (ID)
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DISABILITY AND INCLUSION

Course Code L 1: Credits: 02 Hours: 60

Course content: 1. Visits to organisations working in the area of disabilities (e.g
Special Schools, Therapy centres, Rehabilitation organisations, and Inclusive

Schools).
2. Class room observation
Disability |[Educational [Lrs (6D) [Tasks lor the l)t'sa]ifan |
) Setting Student- teachers
IF'ocus ]
ID Special school WO hrs |Observation of Minimum 10 B
of PwID eroups from early school Periads J
intervention, Write a report and |
preparatory level to submit,
secondary/prevocati
onal levels.
HI, V1. Minimum 3 15 hrs  [Classroom Observation [Minimum 30
CP, ASD, [Special schools and Report school Periods

Multiple  [for HI, VI, (5 Hr.s
cach in

Disabilities [CP, Autism |

) cach
and or Multiple =
resource Disabilitlies disabilit 10 school Periods
' in each Special
: . ) y) in each Sp
units ofl’ anfi resource oligol,
SLD units of SLD o Subimit report
Any Inclusive S hrs Classroom Observation —‘Minimum 10
Disability  |School and Report school Periods |

available in the Submit report.

ncighbourhood
Note:
- Schedule for practical for E-1 shall be included in the time table.
- Observationy as mentioned are essential. However, if schools for other
disubilities are not available in the nearby area, the same may be conducted as
observation at Inclusive school/ education, therapy centres or services being
provided in the Resource room/ Hoine bused education or vice versa with other
disability.
DISABILITY SPECIALISATION
Course Code: E 2 Credits: 05 Hours: 150

Course Content: Individualised Educational Progmm:ﬁ (IEP) :

A Fd Snl FAiTuin Yenre Nuratinnl.2074-28 Ral¥hhilitatinn Canneil af indin £ 21N
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"ewr, T UIE -

Focus Settin {13t
teseliens ¢ e

bR £ ey —g— S
st

Bevetopm Earty o | 30
Sl d=laylintervention |
'Lccmre; simular|
lanits |

e Sarn 1w

I|;'

!E?.-‘— ' l

Assess and D\.VL.iGp '
IFSP fora child with |

'lrcicv-:,lopmcmal defay
under 3 yvears.

1
Impilement at least 14

sessions as per the

programme and report.|

o smecat sehoai! ([0 Special '

SRR school, home |
Py lbased i

o '\

T [EZ iginctusive class | Inciusive

juwiaised -‘schuuls
|
_ o |

|

|

)

|
e

lnstitute/
C lmu. |

LS tp-c:" atiar af
“mnuﬁ: 3-‘*‘”&1‘-‘&

Yiater ;;.:rc::me: for- practteal fur foo sﬁaf&”
crril e setecred with *-'derc:m:err

- Cowi, vt Tiase Viarres. [Thaerré o 1.7 74. 78 Rababhilitet y
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"\'u’tcr"

55

‘,.10 hrs

T rvamvest of lnce

|Assess two students |
1‘w11h intellectual \
disability functioning
i]al different levels and |
fattending ditterent
classes in a special '
school. One of them \
can be home based ‘
leducatior:.. Develop \
an [EP and implement |

at least 10 lessons
each.
Assess two students |
vith intellectual
disability functioning
at different levels and \
attending difterent ,
'classcs in an inclusive \
\schoul. Develop an
\TEP after considering |
the regular class
curriculum and l_
implement at least 10
lessons each in the

inclustive class in

~ollabaoration with the
class teacher |

\Submil report. \

\

b Ko o




i S1. ' Tasks for the
" No. | Student- Foc :

| e us Setting (150)
Individualised Family i |

DCVLﬂOpI-‘I:I_E:l-l‘Iy 30 |Assess and
p upport Plan (IFSP)  |ental delay fintervention .

centre/ similar
sl developmental delay |

under 3 years. |

Disability

Educational [[1rs Description y

¢ I

IFSP for a child with

Implement at least 10 'I
| .
| sessions as per the |
, i |
. programme and report.;
2, [EPin i i i
ik bsiaszc‘::;al school/ |ID Special 55 |Assess two students |
L2
chool, home willh intellectual

based s o
disability functioning

at different levels and

attending difterent |

classes in a special

school. One of them

can be home based

education.. Develop

an [EP and implement
at lcast 10 lessons

-

cach,

Assess two students
with intellectual

[EP in inclusive class [ID linclusive 55
room schools

|¥8]

disability functioning
at different levels and
E\chcling difterent
classes in an inclusive
school. Develop an
TEP after considering
the regular class
curriculum and
implement at least 10
lessons each in the
inclusive class in
collaboration with the
class teacher

e e e e N (SEPER——

4 Observation of 1D " Institute/ |10 hrs [Submit report. \
Services Clinic _
SUPPOIt SEIVICEN Cols Sl . o
Not Schedule Jor practical for L-2 shall be included in the wme table. Skill for micro
ple. sche, = : : Ay, e
teaching shall be selected with reference fo Majoi Disability.

prah - ; ; g
A Sl FAAlTwin Yanrc Mireatianl. 203475 Rahahllitnt Foneil al indin 21
| E s}




L

iy

Lesson Planning, Development of TLM and Teaching

[23: Group Teaching Credits: 3 Hours: 90

Course content: 1. Lesson planning and development of teaching learming material
2. Group teaching in special schools

iSl. l Tasks for the Disability| Educational [Hrs |[Description
[I

No. | Student- Focus Setting  '(90)

g femmbiers 0§ S s 5 - ‘
| | Lesson Planning and 1D Special LIU The student teacher has
- Teaching School to develop 10 lessons |

that includes at least 2
lcssons for cach level
/class ranging from ‘
preschool/ preparatory |
1 to secondary levels and!
|I ] transivion plan from |
school to work. The
lessons should include
cocurricular activities,
relevant TLM and also
use of technology .

2 a. Lesson planning ID Resource MO0 hrs [10 lessons with
and execution on Room/ suitable adaptation and
different levels lor all Inclusive modifications, suitable
subjects school T1.M and use the
- - principle of UDI..
3 School Sensitisation ID Regular |10 hrs | Submit report

on Disabilities for School
regular staff, Peer
_group and Parents

Note: Each lesson must be approved by the supervisor before executing the lessons. Documents
of all the lessons taught and the relevant TLM must be made available to the external examiner

during the final practical examination.




Subject Teaching In Regular Schools

Course Code 4 Credils 6 Hours 180
Course Content:|. Micro teaching
2. Teaching subjects in regular schools/inclusive schools.
|— | - - - g - - . .
S I'asks for the DlSﬂblllt}" Educational [[Irs chscnptmn ]
No. Student- ' Focus I Setting  (180) '
teachers ' |
M:cro teaching &  General — [Institute / 20 lessons ]
Elmu!atcd teaching on student  [Respective (Demonstration of
elected skills teachers fcollege Micro teaching Skills I
2 M.lcro Teaching General  General / 80 |15 lessons |

| and

Lo

| r,\ Lesson planning [

|
.
and Teaching with
focus on adaptation,
evaluation

Teaching  for |

bjects selected
«. Languages
b. Non Languages

Lesson planni_nTg _

a. Languages
5. Non Languages

/inclusive

General/
inclusive

inclusive

Genceral /
inclusive

80

[for learning

|
|U.~;-.: lechnology a !
east in 5 lessons, and |
uitable TLM '
[n inclusive class room
make suitable ‘
accommodations, and
use Universal design
2 (UDL)
15 Iessons
Use technology at least
in 5 lessons, and
suitable TLM
ln inclusive class room
inake suitable
Lecommocdations, and
use Universal design
tor learning (UDL.)

Note:

1. Euch lesson must be approved by the supervisor before executing the lessons For final

practical examination, all the records and TLMs nust be submitied to the external examiner.

2. Certificate from School Head/In charge regarding the performance of the student ;
trainee placed in that school should be submitted in the format given b y the college.
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AREA F '

SUPPORTIVE SKILLS AND SCHOOL
INTERNSHIP

Intellectual Disability (ID)
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AREA F

“AREA F:SUPPORTIVE'SKILLS /SCHOOL INTERNSIIIERL i i

Course | Course Name Credit Mours
_Code
Fl Supportive Skill Training (Assistive Technologies, Functional s
3 Academic Skills, etc.) _ i = R
- F2 | Internship in Disability Specialization ————————— | | . i SR
3 | Internship at Inclusive School j scscmema s | .
[4 Internship in Other Disability

Total 24 120
Each disability specialization varies in requirements of Field engagements/internships; hence
the sume has been worked out accordingly keeping the total number of credits and hours siame,
Details have been provided in the respective disability specialization sections of Practical 11 of
'l to IF4,

R
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Supportive Skill Training - Assistive Technology, Other Accessibility
Measures

Course Code: F1 Credits: 4 Hours: 120

All the practical work in the area E and the internship in Area I' require to have the assistive
technology and accessibility measures incorporated suitably. liach learner is expected (o
identily the accessibility needs of students in the given context. In addition the assistive
devices or the assistive technology to be used while transacting the curricular content have (o
be identified. This would need the assessment of the students with intellectual disability for
the [CT needs. Measures have 1o be taken to [ulfill the needs.

Use ol technology during group teaching, adoption of teaching used blended mode and
stmulation ol teaching using the technology have o be demonstrated.

Based on such class room experiences and the internet scarch, develop an illustrative record /
folder on assistive technology for persons with intellectual disability and associated
conditions. Include information on maintenance of personal assistive devices by the persons
with intellectual disability and associated conditions, the schemes by the government of India
for availing assistive devices such as \ ADIP and other schemes. [n addition, any T'L.M that -
you have devcloped for class room transaction that involved technology may also be included
and certified by the respective course coordinator/tutor and submitted  during the final
practical examination.




Internship at Inclusive School

Course code: I3 Credits: 6 Flouurs: 180

Ihe internship should be gwded by faculty supervisor. The internship will be for 4 weeks
Thclluurncr is expected to be present in the placement premises on the working duys during
the internship The student trunee/ leamner is expected o carry out the following activitics
and submt report endorsed by the school authority along with the centification of compleiion
ol mnternship.
5. Assessment of students with special educational needs i the inclusive class  using
formal and informal tools and identify the specific learning problems ( atleast five
students i different classes). consult the respective class teacher  and write @
comprehensive report.

6. Develop an  appropriate  educational programme  with  accommodalions and
modification for cach of the students. Collaborate with the class teachers and plan
group teaching lessons for each inclusive class where the assessed students are placed.
( atleast S lessons for cach student t be taught i inclusive class watle all othes
students.

7. In addition, plan and co teach/team teach with the class teacher in different inclusive
classes in at least three different subjects. (in cach class co teach five lessons.)

8. Organisc at lcast onc parent training programmne, onc cultural programme, social
cvent or sports event in school in consultation with the principal and respective class
teacher with inclusion in focus.

9. Use technology elfectively for all the acuivities duning iternship. .

10. Any other academic/ cultural activity in the school for which the school authorities
seek the involvement of the student trainee.
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Internship in Other Disability Special School

Course code: 179 Credits: 4 [lours: 120

Ihe internship will be guided by the course supervisor, lasting for two weceks, The learner is
expected to be present in the placement premises on (he working days during the intemnship.

The student trainee has to carry out the following during the placement period and report
after getting the certificate and endorsement of the school authority.

q,

Observe the classes. With the help of the class teacher assess at least 3 children with
the specific disability using the appropriate tools and write a report,

Develop an educational plan, and with the approval of the concerned teacher exeeulte
the lessons for the children who were assessed. (at least 5 lessons cach).

Develop at least 5 lessons in suitable class levels in different subjects, get i approved
by the teacher and teach the whole class group with the supervision of the cluss
teacher.

Organise at lcast one parent (raining programme, one cultural programme, social
event or sports event in school in consultation with the principal and respective class
teacher with inclusion in focus.

Use technology effectively for all the activities during internship. .

Any other academice/ cultural activity in the school for which the school authoritics
seek the involvement of the student trainee,
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